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Preface 



This rieport describes 'the observer s manual and the cor^-esponding ^ 
trainee's manual for the classECK>m observation instrument 'which was ,JP^- 
designed to ' code the* behavior of the teacher during re'^ding instruction. 
This observation instrument a^d its related training program were 
developed as par> of Contract OEC -0-71-3715 with the United States Office 
of Education. » - 



The "Reading: Teacher Observation Scale" has been designed to be used 
with a corresponding observatio'n instrument ''which f ocuses cpn the behavior 
of the students. t ' ' • 



The "Reading; Teacher Observation Scale (TOS)" can either be used 
> by itself, or it ean be used ' concurrently with the '"Reading: Student 
Observation *Soele (^OS)" by having .two observers present in the classroom, 
one using the Reading TOS and the other observer using the Read-i.ng S(J)S. 

When both obServation/instruments are used afthe sanle time in the 
classroom, the pair of trained observers would observe so Jthat one* 
observer cbdes the teacher's behavior in ten-second intervals while^ the 
other observer codes the behavior of a different student every fifteen 
seconds. The time 'intervals for these two observation instruments .aYe 
different because our piloli tests of the instruments indicated that it 
was too .diff icult to do reliability , studies of student ob'Servjations 
within' any shorter time-Interval. * ^ 

The maftual which was used by the observers during the ^training 
program appears in Par^t I of this report." The trainer ! s manual which 
was used during tjie training program appears in Part* II of this report; 
the .trainer 'sVanuall contains additional practic4 exercises and a 
detailed training schedule. The formal training program for the 
observers also included audio-tapes arfd colored slides which simulated , 
scripts of teacher-student interactions. 

The stopwatche*s which we used for 'this observation instrument 
contained"^ second-hands which completed a 360° sweep in thirty-second 
intervals, thus permitting three teacher behaviors to be coded in e^ch 
complete sweep of the second-^hand . ^ \ 

We would like to acknowledge the assistance of several colleagues 
"in the development of this observation instrument^. ♦ In' particulate, we . 
p would like to thank Dr. Jaap\ Tuinman, Dr. Margaret Steen, Dr. Dewey Lipe, 

Mrs. Maureen Welch, Miss Kathy Snider, and Mrs.. Nancy^Hynd for their 
.valuable suggestions and comments. / , < 
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^ History; Plirp.ose, and Goals'^ of th'e Project . 



The observation instrument which is described in this manual 
was developed specifically for the study of reading activities in 
elementary school classrooms. It was designed to describe the 
major types of interaction that we would ex-pect tb occur duritig • 
reading** instruction so that a systematic study of the activities 
of teachers and students 'during reading instruction coyld be 
undertaken, / 

0 

{ ^ ■ „• 

This observation instrument is not meant to be used to evaluate 
any* teacher who is -observed. Its purpose is -to describe what 6 
happens during reading instruction in a large variety o'f types of 
reading classes so th^t the relationsh^V between what teachers and 
students, do during reading instruction, and how well the students 
learn to read, can be studied/ This relationship is essentially a 

.research question, and all ^information collected as part of the 
observation procedures is trekted as confidential information by 
the research team. The information collected about any teacher is 
not reported to anyone in the school (^istrict^ jbnd the data that 
is reported will be described only 'in terms , of groups of teachers, 
and individual teachers will not be identified in any reporting 

,of the data. 
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Courteisy Rules for Observin 



^ • ■ ■ 

i' ' . 

,It is important to remember that you are a vieit'or duffing the 
observation tim^s spent in a sdhool. As an observer, you are ex- . 
peeted to conduct yourself in such a way as to cause the least 
disturbance to the school, its faculty, administration, andrstudent: 

\ Each time you enter a school you must report to the prind^ipal's 
--/)ffice to iK^tify th^ school of your>resence. 

"^At no time should you indicate 'criticiagi or diaapproval of 
practices or cirdum;stances^ that have been observed irt. the school or 
its classrooms. Everything that is observed in the dlassroom 
shcfuld be treated as. confidential information and should not be ' 
discussed iiiside or .outside the school. - • 

Observers are 'not . expected- to outlina or to discuss the detail's 
of the coding scale or ihe &verall project. .The school and the 
teachers are. supposed to.be briefed about the project before the 
observers' arrival by the local coordinatar and in order to prevent, 
any confusion or misunderstanding, all- questions should be directed 
to the local coordinator and not answered by the observers 

■ t' ' 

■ At no time should you interact with t^he stfudepts or the 
instruction going on in the classroom. 

" ^ \r • • , ' ^ 

^ When conversing with,. the teachers, faulty, or administration, 
you should be- friendly and polite, but "ySp. should stay aloof from 
professional 4iscussions. In order to. avoid arguments, try to 
agree with what is^ being discussed even^hough you may personally 
disagree; . • ' . r , j 

The reason that it is import^ant for you to follow these pro- 
cedures is that administration and faculty may be naturally 
apprehensive about haying an observer in thS schools and class- 
rooms. The coding scale is not meant to be L evaluating instru- 
ment, and thus the observer must. In no way appear to be making ^ 
judgments a^out the school system, ;Lts faculty, or procedures. 

In order to summarize these concerns and to make it easier for 
.you to remember them,^ have prepa^red the following suggestions! " ' 
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:hodl, check In 



As soon as you arrive at the^nuux, uncut^ j.u «l 
principal's office 'ta lit thim know that* yolu ire 
Be sure to stop at the principalis office on youi 



It the 
-there. 

s^ure to stop at the principalis office oin ^our way 
out of the school each day to tell t\fem that /yoiu are 
leaving. The principal has a right to ki^ow W^en you 
^arrive and leave the school building. 



t 



Direct all ques/tions about the study to the {local 
coordinator. 



Try to avoid eating lunch at the school when 
pcrssibie. This' Action enables you to reduce. 
burden on the cafeteria staff and to avoid i 
unnecessary questions con'cerning your work. 



tever 
{the- 

Littswer-4ng 



Never argue with the teacher or anyone in thle school. 
Turn all problems over to the local coordinator and 
let him resolve them. 



Be friendly and courteous to all teachers^ ®4her 
adults, and" students but never discuss your nersoflal 
opinions of any teacher, aide, or stu'^ent, witlh anyone 
in the school. Your task is to merely Observe! the 
classroom, and you should •^lot make suggestions or 
.give advice to anyone at the. sclhool, evert if they 
ask you to do so. Try to remain detached from what 
you observe so that your presence will not bedome an. 
interference in the classrpoms, 



Avoid chit-chat with the teachers, aides, and 
as much as possible. Do not go to. the teachers 
unless it would be obviously impolite not to d 
certain times, .but always be careful of the co 
that you make. Always remember tl;ia*t you are a 
that school so that your actions do not offend 



sbud^nts 

i lounge 
so at 
ments 
gues t^t 
anypn^ 



How to Observe 



In order to acquaint yVurs^elf with the* school, the teachers/ 
ahd the classes, you will ipbseijve,', it is advisable that you visit 
^the school and th^ classrooms before actually obseirying \<r±th the 
coding scale. You* should use this time to introduce yourself".to ' 
the teechers and 'to familiarize yourself with "the classroom and 
the students. You should infblrm' the teacher that there will be- 
times' when you mus t* move^ro.und the class-ro.om' in order to code" 
^ccura^tely. ^ /' • ? 



me^ you enter the classroom for each visit, you" should spends 
^ the first five minutes ' ^familiarizing yourself with the activities \ 
going on in the classroom. You should' use this time to walk about 
the classroom and to^bseVve what klndd of mat\erials *are being used * 
arid what the students and "leather are doing with them. You will ^ 
find this f amiliairization period extremely helpful to accurately • - 
' decide howt© code the subsequent activities. ^0, 

jThe successful observer shoiald disengage himself from the 
- ongoing instruction in orSer to code accurately, You*sh6uld-"n6t 
become so involved with what is happening in the classroom that you 
forget about the timing of the coding. Observing. taKes' a certkin 
amount of practice since it reijuires concentrated effort to observe 
,and to make accurate coding decisions within a few secomds\ 

You will^ n^Wd the following items whenevar you are observing: 

' '■ \. ' ■ • ■ . - . . ; . 

stopwatch 
clipboard ' 
coding sheets 
^ two sharpened pencils 

The , following i^ a list of suggestions that you should be 
f-amiliar with: \ ' ^ V * 

' ' ¥ 

1.' Try not to dksturb the class in any way. Some teachers 
^nfay ask you sit in a certain chair and you should \ 
!agree* to'do ^p, but tell the teacher politely that yoU 
''r-^^ ^° ^^y^ around the room. Your task^as an obser^^ 

xs to get close enough to the teacher or student whom 
you are observin g to see and hear what is happening with- 
* out interfering with that teacher or student . This means 
that for a good part of' the time you will -need to walk 
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around-the classroom, remaining qn the p^^^hery Whenever" 
possible. When you do move about thp roomAeep-Vour 
movements casual since any^abrupt movements Ire mdre likely 
to disturb the clas.s and to call , attention t^ you 3 ' ' 

■A ^-A ' ' ^ ' ■ ■ ' - 

Avoid ey^.-cont^ct with the teacher or-'student whomWou^are 

observing. This will help them pay less atiWtibn to .you. 
It a. teacher or student looks' at you while you are coding, 
look do™ 4t your, coding sheet that, yob do not encourage 
that, 'activity. . . . • . • ^ • 



3. 



^If a gtudent as^ks you ,a question while fou are coding,' try 
•.^not^to answer if at all 'p^s.sible. Although t!i is suggestion " 
appears- ha,r£h-, it is. the-siliirl^^^^ effective way ib 

.d,iscourage J;his undesirable- activity. ' The students' wili^ > 
^jsoon forget- that- yoti . are there if you dp not ta^k with them. 

4'. Try to avoid tallcing' with the" feacheri^ or aides about' the 

. d-oding scale.. If the teacher ofr aide asks you what you are' 
^ . coding,- try .to be polite but do not go into any details • about • 
any of the coding cat&garie^ or they might be- tempted to try 
to demonstrate the categc^fies fpr you while you are . observing. 
^ You want to observe The normal', everyday activities of the " 
teachers and students, and pot a special performance designed 
to match the cod;Lng scales*. Refar all qy^stions about the 
coding scales to the local coordinator." 

5. Do- not wear flamboyant or ov^Hj^tylish clothes to the school 
' or you will distrax:t the teachers ^nd students while you are 
observing. You should dress to correspond to the dress code 
that applies to the faculty of the school in which you are 
observing . ■ ^ 
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General Coding^ Rule 




There are several coding' r.ules th^t apply generally to 
coding :decisions- The following rules api^ly^to all situations 
in the classrooms. . * ^ 



If the observer decides sometime diiring the eoding 
, session- that he has incorrectly coded some previous ' 
activities because he h^s misunderstood the purpose 
of the ^acti^jities, he should atop coding and shut off 
hi^ stopwatch. He .sh<!;)uld the^ precisely identify the 
coding Inqinb^s which are inci6rrectv and chi^nge them 
to- the correct codes. For those numbers for x^hich 
tjie observer is ttot sure,. "fli" should not' chanju^hem 
but should re-st^rt hik stopwatch and contimie to code 
on his present understindMg of what is happerfing in 
the classroom. 



Avoid talking with the teacher >s much as possible, 
If the teacher talks to yoUlhile you are coding, 
turn' of your stppwatch, try to keep the conversat^ion ^> 
as short' as possible without being rude, then re-start 
the. stopwatch for th^ remainder of the observation' 
period. ' 

n ' • ^ ; ■ ' 

The observer should consider^ the hallway as ""part of the 
dlassroom when the teacher is using the hallway as an 
extension of the classroom. 



If you ar^ observing the teacher and the teacher leaves 
the room, try tas^^^iuietly follow tfte teacher Vs long as 
the teacher is engaged in a learning activitAof some 
kind so that you ban continue i to^ code the teadh^r*& 
behavior. 



Jf the students take a test for part or all of the class 
"period, the teacher's activities during that time should 
be coded 'in the appropriate categories. V 
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^If you fill up a*h6x on your coding sheet, stop your 
sto'px^atch, get x>ut a nex^ coding sheet^ re-start your 
stopv/atch and continue observing for. the rest of the 
observation period. 

If the public address system or d phone call interrupts 
the class xAile you are coding, shut off your sto'p^tfch 
and do not continue observing Ainfil approximately tx^7o 
minutes after, the public address ^system has stopped. 

There may also be. unforeseen clraiimstancfes such as a 
milk~break> or fire drill. When^Ver interruptions 
^uch ks' these occur ydu Should stop coding and xsrait * 
until the normal activities have been resided fdi:: 
approximately tx^o minixtes before you coatinue to code 

the^ teacher activities, ^ 

\ ' f if 
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Introduction to 'the 2~dilaen^ional Coding Scale 



/ 



v.^he Teachbr Observation' Scaie is deigned to record activities 
, in the ^Aassroom in terms of two dimen/ions : Mode and-^Cqntent . 

The Mo^e dimefision^descibe^ the manner ii> which tftaterial is ; . 
ipresented to the ^tudents. The Content dimension describes the 
kind or type of activity' being performed By the. teacher, and the 
' students. ../' , ' ■ . ' 

• • .'. •• -1 ■•. ^ - : ■ 

The advaatfage of uging .this 2-dimen^onal coding scale is • 
that the observer can cod^ siI^ultaneously^ the Mode and Content' / * 
of any activity being observed in' the' classroom. * * * ' 

' , ' ' *' * ; ' . ■ ' " ' ■ 

This, scale is designed to tje used with a stopwatch in or3er 
that ,a,ct ivi ties '^in the classro6m may be coded at fixed -time .inter- 
vals. Using this' pi-ocedure, it will be possible to collect a 
valuable"^ aojnposi'te pjicture' of the activities taking p],ace in 
* ' reading classes. ' 

^' 

In this manual, the coding scale will be described in 'detail 
so that .you wiXL become familiar with all the categories -and the 
^ coding rules. ^ The coding procedures, decision rules, and coding 
schedules *will also be discussed. 

\ ^ 
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Procedures 'fgr Coding and Scheduling 



The procedure for classroom observation of the reading -and 
.non-reading activities of. the teacher and students requires a 
\^ ' ^ systematic approach t!o the coding activities. The basic unit 

f^ of observatiorf consists of. 10 second intervals. T^ese intervals 

end as the hand of th^ stopwatch passes over the 10, 20, or 
..." 30 second Tnark.''f Th0 observation procedure -should^ develop into 
a smooth rhythm in which the observer wafches -the teacher and 
, decides what activity is occjL^^ring at thfe moment that the hand 

<jf the stopwa.tclTpa'sses 'over^J|he 10, 20^ or 30 second marking 

'on the "Stopwatch. ' * r , • ' ^ 

/ < ■ ' * • 

^ ' For this project j^ac^ class will bexobserved on nine 

different days for 22 minutes each day (see oTable; 1) . These /. 
♦ ' nine observations should be distributed so that one- third of 
^ * them occur duting t^h^ fitst^third of the reading ^)eriod^ one- 
third occur during the middle-third of the^ reading period, and. 
, J -one- third occur dj^ring the last- third of th^ reading period. 

' - For the purposes ^ of ^this study, the gbservafiion period that * 

. * occurs during the first-third of 'the reading period is assumed 
' ^2. begin five minutes after th^ start of the scheduled reading 
class and last for twenty-two minutes*.. The obserirvation period 
that occurs 'during the la^t^ third of the reading {period is » 
I assumed to last for twenty^wo minutes and to end five minutes ^ 

I before the end, of the scheduled reading period. The middle- 

third of the reading period 'would include that twenty-two 
minute observation period during the scheduled reading class ^ 
, ' , that occurs somewhere near the middle of these- two extremes. 
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The ^opwatches used'in this project haye a second-hand that 
compl^^.s a 360 degree sweep during each 30 seconds. 
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Table 1 



• Schedule for Each Observation Visit to a*Classro 



om 



Length of Time 
First 3 minu'bes 

.1 « - ^ 

15 minutes * " 
2 minutes 



22 minutes TOTkl 



DescTiption of Coding Activity 



Orient yourself to classroom situation 
bu^t db not code any activities. Wind 
your stopwatch. ' 



Use stopwatch and cSde the' teathevr''s 
activities . ^ ' ^ 

Fill out tile information on the 
Classroom Environment Form (CEF) 
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The following* Is a list of rules which pertain* to the 
cHeduling of observations: 



1. Observe each class only once each day for a total 

of 22 minutes. Do not spend ^ore than 22 Wnutes in any 
^ teacher's classroom on any on e day / 

. ~~ - 

2. Do not tell the individual teachers th6 day or time 
of your next scheduled visit so that they do not pl;e~ 
pare a special lesson for your observation,. Refer all 
questions about your schedoile of visits to the local 
coordinator. 

• - ■ ■ -i . ' 

u ■ > ■ 

• ' - • - 

3. No classes of substitute teachers should be obsefS^d. 
If the teacSier is- dbsent on a given day, her clashes 
should not be observed on that day. 



4." If a student teacher is present i^ the teacher 's' class J 
code the activities pf the teacher, even if the student 
teacher is in charge of the instructign. 



5. If possible,, do- riot observe in a school on a day In which 
\ a -special evfent has the *f tudents especially excited. The 
Ibc^l coardinatdr can help you to make this decision. " 



6i If a teacher's class is away from the classroom in an as-* 
-sembly or on a field trip, do not observe that teacher at 
that time. . . & 



It is .permissable to observe a class during a shortened 
class perdod, but only If the shojrtened period is. at least 
thirty ml^iutes in length. 



3> 
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Mode of Instruction. 



V 



The "Mode of- instruction** refers to tfhe manner in which 
activities are presented to the students • • Tljiere are five Modes 
of instruction*: v 

•/ . ■ . 

(1) T-talk 

■ , (2) Other' Ad-ult-talk 

^ .■' ' O) S^talk ^ ■ ' 

' * (4) Machine , ^ 

'(5) No-talk . ' ' ^ 

^ ^ . ■ ^• 

The ""T-talk" Mode of instruction ref.ars to those, instances 
which the teacher is .talking* . . ' ^ 

y - , . - : . > 



Example 1: T: "How dp you pronounce th'e third word 

in the sentence written on the board?" 

Example 2:' T:-- '^'How do you spell the word beagle ?** 



Other Adult-talk 



The *:Other Adult-talk" Mode of 'instruction refers to those 
instan-ces in which an other adult in the classroom (e.g. an aide, 
the principal) is talking, and the. teacher fe? paying attention 
to the adult.'V An other 'adult is anyone who is 18 yeays or older. 

— ^ — — ^ ^ K — 



Example 1: The teacher and students listen- as Ian ^ 
aide reads .a sto^'y outloud to the class.' 

Example 2: 'An aide is telling one, student how to 

spell the word through while the teacher 
, " listens. . ... 



50 
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S-talk 



4 uJ^u "J"'^^^" Mode of instruction refers to those instalces*" * 
in which the students to whom the. teacher is paying at tention ' 
> J are talking, — . ^-r 

1 ■ - ' 



f \ 

Exampilfe 1; 


— . — i , , 

S: "The word ca^ meaiis -a sinall,^ 
animal. that purrs." * 


furry 


• 

ExamptLe 2 : 
* # 


S: ."You spell dilapidated as " 
d-i-l-'a-p-i-d-a-t-e-d/" 

: ■■ ■ : : 








s 









Machine ^ 



■A 



The "Mfchine" Mode of- instruction refers to those 'instancec; 
^ord."?' "^5'"^'^ '^'^'"^ silently presenting TictirL or 
•::chin:? --^-^ -V'^ ^chens ^g attention to the 



Exampl^^ 1: The 'Students and the teacher are read- 
silently from a controlled reader. 

Exampld 2: The stude*^^ and the teacher are listen- 

^^S' to ^' tsipe recorder,pronounce-voc- 
''• ; abulary vyords . 
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No-talk 



The No-talk Mode of instruction refers to those instances 
in which the teacher is not paving attentTnn to, any verbal Ic- , 
^ Z- V /° classroom nor paying attention to a machine. (Pauses 
betweertl words of normally spoken sentences should not 'be coded 



Example 1:. The- teacher is watching the students who 

are reading a story sil4tly ,to themselves. , 

Example 2: The teaeher is waitii^g ifor the student to' 
answer a question she has just asked. 



• . . 
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Special C oding" Rules for Mode Categories 



' the swSn u '^A^T r° ^'^^ c^te:gories occOr simultaneously when 
mark S tf stopwatch crosses the 10, 20, or 30 second 

markj code the category which, has the highdr precedence'. The 
precedence hierarchy is as follows: ' i 



a. T-talk 

b. Other Adult-talk 

c. S-talk 

d. Mac^hine ^ j 

e. No-talk 



Example 1: 


The aide and thh 
a s0ng together. 


studen^ts ar^ .singing 
as the teacher watches. 


Code: 


oilier Adult-talk 




Example 2: 


' The teache^ and^ one student read aloud a 
nursery rhyme together. 


Code: 


T-talk 





rhP ,T t ■ ■ students in the classroom are talking but 

the .teacher IS not paying attention to this talk, the activity 
shquld ^ be coded as S-talk. The observer . should only code 
the students as talking when the teacher is ' paying attention to 
thexr remarks. This rule also appHes-'to thosi instances 

Ih'e^ stu^d'e^Js^^ °^ ' --^^^1 - . 



Example 1: While the teacher is writing on the 

blackboard, two students whisper about 
their workbook exercises. 

Code: No-talk 



3 
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Y » ^ Table 2 
Coding Sheet for Coding only Mode bf Instruction 



i 

^ . T-talk 

♦ - ' « 




■ — , 1 


f 












* • 

... y 

Other Aduft- 
* talk ^ 

i 














I - ' 




S-ttflk^ . 


\ 
















Machine 




4 


* 






■ 






No- talk 

^■ 








1 
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Pr^ctjLce-^^xercise itV For Coding \Mode of Instruction 



Directions: dn-a separat^"plece of pa^er write the nuiribers 1-18 
in a column; DJext to the- Corresponding ntimber of, each practice 
exercise, identify the Mode^of instiTuctlon as either T-talk, Othe 
Adult-talk, S-talk,^ch., oj No-talkJ ^ ' 



Exainple: Teacher: "How do* you pronounce this word?/' 
Answer: T-talk* 



1. The students 'are reading from a controlled reader, and^the 
teacher pronounces an unfamiliar word which is on the screen, 

2* ..A student asks th^ teacher, ^'What does ^ the word, seri ous^ 
mea'n?"-— ' - "^^ 



3.^ The teacher and students watch a "film about Africa/ 



Students are raising their hands after an aide has asked 
a question while the teacher watches the class* - / 

5^ An aide is^ telling two students how to spell a word while 
the teacher watches. 



The students are passing in the.ir 'spelling wprkshee__ 
the teacher — there ^ a general low murmur in .the cl^s- 
rooiti. 



le students and an aide are clapping their] han<^ to the 
rr^ythm of a record while the tea^gher is redording grades ' 
iji/her .book. ' . 



25 



8. The, students In the class are reading silently 'to ' 



them- 



aelvefe while the teachei: is' telling one child at her^desk 
how tb spell a certain word. 



Jtie students anc^ the teacher read outloud in unison a poem 
frotn their book. * ^ . - 



10.^ A student raises his hJd and calls oiit 'Xhnc^ the answer!" 
whiie. the Treacher i^ #at.ching him. • 

" '"^ ^ ' ' : • • •■■ • ■ .. ■ 

I'l. .The -teacher is writing new vocabulary words on the black- 
-board while the studeftts read' a story silently to them- 
^ 8^6 Ives i *5 _j 



12;^ An aide is dictating words for the students' to spell while 
the teacher Watches theiri. - 



ra.i The teacher asks, 'Vhat happened next in the story?" 



14^, The student . answers, "The dragon ate the dog", while the 
.teacher listens. ^ 



X5. ^ The ^Aents ^are reading a story aloud along with ^a tape 
recorder while the teacher watches theml 

16; A teaching machine flashes a' word»^ the screen the 
^ teacher and students read it silently to themselves. 

> . - ■ • \ ^ _ ■ ' 

^,f^^\^^^ the students are reading a story aloud together 
• while the teacher watches. - ^ 



18. The students and the teacher listen to a record reciting 



nursery rhymes. 



(the answers, to^ this practice^xercise are^on pag^ 55) 



^6^ 



V 
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Content of Inst rue tlori 



. The Content of instruction refers to the type of instruc- 
tional or non-instructional activity that* is taking pWe during 

lo' ,'r''"\n''" ^"^^P '""'^ °' the stopwatch, crosses the ' 

?r 30. second markings. There are eleven categories used» 
to describe the Content of instruction.. Fouf of theae categories- 
are related specifically to reading activ'lties (Comprehension 
Inrs?Lntt°r%' R-ognition. Language StrOctute. and R;ad- 

ing Silently). Seven other categories are used to describe other 
instructional activities (Spelling. Listening Instruction. Non- 
reading Instruction.. Management Instruction. Positive Feedback 
Negative Feedback, and Extraneous). ^eeclDack. . 



Reading activities are meant to include thosP 
. teacher, other adul t , machine, or -students which i ncT^ 
printed stimulus in the *form of letters 'of the 



the 



es by 
e a 



alphabet, combinations 



or letters, words,, phrases. , sentenc e s, and para graphed. r.^hT;;^ 
activities do not include Mathematical symbols, 'pictures, maps! or 
charts unless these objects are accompanied by written'or printed 

^ ' phrases, or sentences. Other instriict^nal activities 
include management, instructional, and non-instructionS. activities 
li> the class room other than reading activities. 



.1. 



Reading; Comprehension 



- Comprehension" during reading activities refers to those 
in/tances in which the teacher, other adu3?t machine , or students 
demonstrate understanding of what the students have read. Note 
'^^^^ on if category refers to situations where the students have, 
(T^T ^^"".^'/^^^ °J the printeO^ materlal^being discussed. " 

(The material m,ay have been read at some previous tide.) It. 
incites questions, statements, or actions such-as defining a 
word, giving the meaning ofr a sentence, or in,terpreting a story. 



Example 1: The teacher points to the word buff 
; written on, the board and says, "What 

does' this mean?" . * » 

Example 2: T:. "What words in the st6ry helped you 
• to see how the farm looked?" 
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Example 3: 



1 f 

Example 4: 



After the class has read the story' 
Jack and t he Beanstalk , they act 
out the story while the teagher watches 
. them. , • ' 

.The students have read a story whicli 
contains tl^e word parliam'ebt . The 
teacher says, '^Who can use parliament ±a 
a sentence?" 



Example 5: Tfhe teacher watches the students draw 

pictures of a stor^ they^have just read. 



2- Reading;- Pronunciation and Word Recognition 

. "Pronunciation and Word RecognitioA" during reading ' 

activities refers to those instances when the teacher or students " 
•or other adult or machine pronounce aloud letter combinations, 
words, phrases, sentences, or stories. Note that this category 
refers to those situations where the students see ot are reading 
the printed material being pronounced. 

When only the teacher or only one of the students can read or . 
see the printed material being pronounced, the activity is cjded as 
Listening instruction (Content category 6) except when the teacher 
is dictating words fof the students to spell. In that case, code 
.,the activity as Spelling (Content category 5) , 

This category also includes phonic rules' which deal with 
pronunciation symbols, rules for vowel, consonant, and combination 
sounds. In addition, ^this c^gory. includes non-verbal actions " 
such as pointing, writing, coloring, etc. that the students, teacher, or 
machine may use to indicate questions or answers to pronunciation 
and Word recognition problems. ' •. 
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9 



Example 1:., 
Example 2 : 

Elxampie 3: 

n 

Example 4; 
Example 5: 



T; 
T; 



"Tell me how to prq^unce this x^rord," 

"Start thinking^f words in which'^he 
letter o is long/* (The letter o 
is on the board, ) 

The teacher reads a story aloud to the 
class while the- students follow along in 
their books, 

A student* reads a story aloud to the 
teacher and the class, who follow along 
in their books. 

In answer to the teacher's question,. 
"Which word sounds like cat?, " the 
student- points to the correct word. 

Example 6: Allowing the directions on a worksheet, 
the students color the picture, the name 
of which begins with the same sound as 
1 the word red, as the teacher watches. 

i^. — ^ 
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Example 7: 




Examp 



^ ^ ^ 

An ^ aide holds up^a flash'^ard with the 
word giraffe written on it and says, , 
"How many sounds ar^ in th4,s'word,? " 
while the teacher watches. 

The teacher writes the phonetic sel- 
ling of a word on the board. 

The teacher' reads the definitil)n of a 
word written on the board to' the studenta 
1 *^ ' * ■ ■ 



3* Reading: Language^ Structur e * 

nb^-^.?^"^"^^^ Structure" refers to the structure .6f a word. ' 
phrase, sentence, or paragraph. Note that this category 
reters to situations where the students have read or seL 
the printed material being discussed. Jt inv^lJes punctuation 
gramn^txcal construction, and syllabification when L L do^e for 
the purpose of hyphenating a word. When words are broken into 
syllables in order to aid in the pronunciation of words t^e 
activity Should be coded as Pron. . Wd. Rec. (Cpntent category 2) 



Example 1: The teacher explains nei ther-n or con- 
structionv, Neither-nor is written on 
the bl^ckl|Dard. 

© J] 

Example (2; The teacher asks, "What kind of ' 
^ punctuation follows a question?!' 

«* 

Example ^3:. A student asks, the teacher, "Where do I 
put the hyphen in this wo^i^?*' 

V 'Example 4: The teacher asks, "In the word^ wasn't / 
what letter has been replaced by an ' 
apostrophe?" 

Example 5: The teacher is saying words and'' the 
students are writing down the vowels 
found in. that word. 



30 
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4. Reading Silently . 

"Reading Silently" refers to all times when the teacher is 
watching the students read silently to themselves or look silently 
at printed material. The teacher may also be coded as "Reading 
Silently" if she is reading the same material as the students. 



~ ~ ^ ^ 

Example: The teach^ watches as' the .§ni3ents read 
a story s®ently to themselves^ 



5. Spelling ^ 

"Spelling" refers to instances in which words or parts of 
words are formed, one letter at a time, aloud, to oneself, on the 
T).oard, or on a sheet of paper. It alsb/includes activities that 
^have. to do with^ recognizing individual letters of the alpHabet 
^and also alphabetizing activities. 'J^he jEctatiou of words or senr- 
tences by the teacher or students so « that the students can write 
out^^the^e words are als9 included as spelling' activities . "Spel^ 
ing" also refers to writing activities such as the teacher telling 
a' story whieh a student is making' up and dictating to her. "Spell- 
in.^ doeis not have to take place during reading activities. 



Example 1: T: "How do you spell pluck ?" 

V . J ^ 

t . ■ ■ 

Example 2: The teacher writes the word glasses on 
the board. 



Example 3: 



Example 4; 



Example 5: 



Example 6: 



T: "What* is tHe first letter in the 
word giraffe? " - • 

A student asks the teacher ,"V/hich of the 
words, gnome or dwarf , would come first 
in the dictionary?" 



the teacher is dictating a list of 
vocabulary .words for the student's to 
spell correctly on their papers. 



A student makes up a story and dictates 
it to the teacher, who writes down what 
the student is Saying. ^ 
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6«' Listening Instruction ' - ' • 

'listening Instruction" includes questions, statements, and 
actions which refer to reading material that has been read to the ^ 
students or that is about to be read by the students but which they 
themselves have not seen nor re^d. Also included are Instances 
where the teacher (or a student) is reading aloud to the students 

when. the material that is being read is not available frp the ^ 
students, > * • ^ 



Example 1: The teacher has just iead a story to her 
class who did not have books. She asks 
the students, /'What did the boy in the 
' story" do?>V 

Example 2: The teacher stops in the middle of, a 

story she is reading to the class and * 
says, "Doorbell is a new word. Let's all 
say i't together." The class does not 
have books . 

Example 3: A student asks . the teacher who is reading 
a story to the class, '"What does the word 
goat mean?" The class does not have 
books. ^ • \ . 

Example 4: ^ The teacher is reading a list of Words 
aloud to the students* After &he Kas ' 
read the Word shbielaces she asks, "Can 
you point to your shoelaces?" The 
^ students cannot see the list'; 

/Example 5: The teacher reads a story aloud to the 

students. The class does not have books* 

y ' 

Example 6: Just before* the students read a story, 

the teacher saysj, "The name of this story 
*is The Straw Ox . ffoW tnany of you know 
what an ox is?". The students do not haVe 
^ 'theii^ books Open. ^ 
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^« Non-reading Instruction ' - 

"Non-reading "Instruction" activities are those ' activities in 
the classroom x^hich are instructional in content but are not "specific 
reading activities nor activities which refer to material which has 
been read to the students. Non-reading activities can include mathe- 
matical symbols, pictures, maps, charts or other objects when these 
Objects are tiot accompanied by written or printed letters, words, 
phrases or sentences. 





X : 


i. What holiday did we observe yester- 
day?" 


Example 

A 


2: 


X: "See the new growth on this piece of 
moss that I brought in to show you." 


Example 


3: 


The teacher J^hows the class a picture of 
a spider and says, "Tell me one fact 
about a SDider." 


Example 


4: 


The teacher writes 3 x 4 = ? on the 
board and says, ^'John, what is the 
answer?" 






- — ^ — , ■ 0. ., 

Or 

JO 






<• ' 








• < 


\ 


< 



A 

0 
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8* Managem^n t Ins t rue tion ^ 



'''Management Instruction" includes transitional activities, * 
managing activities, and directing activities done by the teacher, " 
other adult, machine, or a student that facilitate^ the instruction 
taking place during reading or other instructional act^ities.. 

Transitional activities include" changes from 'one Content 
category to another Content category^ . ^ 

. ■ ^p-' ' . 

Managing activities involve the movement of students or materials 
during instructiqnal activities. 

# 

Directing activities include ^firections, statements , , or manage- 
meht which may or may hot i-nclude^a printed stimulus, 

NOTE: Addit^ional explanations, and exceptions to ^is 4:ategory 
arfe fo\^d in Special Content Coding Rules 7 and 8 on pp^ 33-34. 



Example a; Tf "Take out your books." 



Exam^^le '2: A student asks phe teacher.,.--!^at should 
I do next?" 

Example 3: T: "Open your books to page 134 and read 
the story." 

Example 4: T: "Bobby, yoiir group- is ready to come ' 
over hpre, so come on over." ' 

Example 5: The teacher is passing out spelling 
books . . a ' 

Example 6: T: "Yesterday we studied long'vowel 

sounds and today we're going to s^ydy 
short vowel sounds." 

Example 7: A student asks the taacher, "Where's the 
blue paint? 

Example 8: The teacher says |\ "Paul what are you. 
doing?" - ^ . 
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?• Positive Feedback • . ■ • 

"Positive Feedback'^ is meknt to include all instances in 
which the teacher, an other "adult ^ or a machine praises or encourages 
the behavior of students regardless of whether these actions occur 
during readiiig or non-reading activities. 



-Examplie 1: T: 
Example 2: T: 



"All right. Very good," 

"I like the way John carries his 
chair and Sally, walks so softly.' 



Exampl^ 3:^ T: "That's correct." 



10. Negative Feedback 



Negative Feedback" is meant to include all those actions by the 
teacher or^an other adult or machine that either tell the student that 

wrong or discipline th^e btudent in some "way for his actions 
whether these actions occiSr durlAg reading or non-rekding 



his answer is 
reg^ardless of 
activities. 



\ 









—a : . 


Example 


' 1: 


T: ' 


"Class, be quiet. " ► 


J Example 


2: 


The 
and 


teacher puts her finger to her lips 
says, '^Shhhh." 


Example 


3: 


T: 


"Why^are we making so much noise?" 


Example 


4: 


T: 


."No. That^ is the wrong answer." 
• 






i 
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11. Extraneous 

"Extraneous" includes * irrelevant and incidental comments or 
actions that are not codeable in. any of the other categories. It 
also inc^j^es* non-instructional management. 

iNon- instructional management .includes administrative functions, 
activities related to entering or leaving 'tfie classroom, day-dreaming, 
movement which is riot 'related to instruction or witfiout apparent 
purpose, and questions and statements which refer to personal activities 
.occurring outside the classroom. ,v • . 

Non- instructional games, such as "Checkers" or "Battleship" or the 
like, that the students play which do ?aot include, written or printed 
material should te coded as "Extraneous," When the teacher is watching 
a stude^t^ give positive ^or negative* feedback to another student or 
herself, this should be coded as "Extraneous." 



Example 1: 'The teacher whispers in one student *s 
ear. 

Example 2r A student asks the tea-cher to sign h*:|.s 
• j^^ate slip. * 



Example 3: The teacher counts lunch money 
Example 4 
Example^ 5 



T: "Go line up ^or recess." 



The students clean up the classroom so 
they may V leave. 



Example 6: The teacher watches a student who gets 
- * out of his' seat -and walks to the back 

of the room. His purpose is not known. 

Example 7: The teacher watches two 'students play 
, checkers . ^ 

Example 8:^ The teacher says to a student, "l hear 
you got a new puppy yesterday." 

Example 9: The teacher leaves the classroom and 

goes to the lavatory. . 
*» ■ * ' 

Example 10: The teacher is watching th€)^%bs^rver . - 
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Specl^al Co dtng Rules for Content Categories 

The following rules apply to special situations within the 
Content categories. . • 



Rule 1 

^Lt^ f"'^^"'' answers '"I don't know" or If a student gives a wrong 
answer to a question, the responses should always be coded as if 
they were correct responses within the appropriate Content situation. 



Example: T: "How "do you spell beagle ?." 
S:"b-e-e-g'-u-l" 



Code 5 
Code 5 



Rule 2 



Acti.vlties which are directly related to 
the instructional activity which is the focus of the teacher-student 
interaction should always be coded in that category which describe? 
the focus of the instruction. For example, pauses in the instruction 

her question or whenever the teacher is asking 'the students Xf they 
agree with an answer are coded as part of the "carry-over" principle. 



Example L: T:' "How do you pronounce this 
word?" ' 

(pause) 

Students raise their hands to 
indicate they want to Answer the 
question. 

S: "Beagle." 

T: "Is she right?" 

^(pause) 

S: "Yes." 



Code 2 

Code 2 
Code 2 



Code 2 
eode 2 
Code 2 
Code 2 
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Example 2: T: "Which word 'comes first in. 

the dictionacry , apple or 
zebra?" 



Example 4: 



S: - "I know, I know. Let me 



Example 3: 1?: 



answer. 

"Write a fact about 5, of 
these 10 animals." 



S: "I can write about al^l of 
them." 

Teacher is alphabetizing words 
on the board. 



Code 5 



Code 5 



Code 8 



Code 8 . 



Code 5 



• S: "Yea*. I got them all rdght." Code 5 



L 



Rule 3 

Writing activities by the teacher should always be coded in the- 
approprtate^Content category which describes the activity the 
teacher is doing if the students ^re supposed to be watching her. 
.Whenever th6,.intent of the. teacher's activity is not known, this 
activity is coded as a Spelling* activity (Content category 5). 
Writing activities are also coded as Spelling (Content category 5) 
when the teacher is writing a story which the student is making up 
and dictating or when the, teacher is managing crea-tive writing 
(i.e. when the students make up and write their own stories). 



Example 


1: 


The teacher writes a sentence 
on the board. 


Code 


5 


Example 


2: 


The teacher writes kan/chan(t)s 
on the board as the phonetic 
spelling of conscience. 


Code 


2 


Example 


3: 


The teacher writes the definition 
of a word on the board. 


Code 


1 


Example 


4: 


The teacher watches the class 
make up aiid write stories. , 


Code 


5 



38 
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Rulk 4 V 



Explanations by the teacher or^a student whi'ch seem to go beybnd 

the printed reading stimulus but are clearly reltfl^d to the readine 

stimulus. are still coded as part of that pngoing instructional 
activity. 



' ' % 

Example: The class has just read a poem 
, about bees and several students 
take turns telling |bout their 
-V , personal experiences with -bees. 

" \ ' <f 



Rule 5 



«3 ' 



Whenever the teacher is engaged in an activity' which is differeHt 
from that which the students are doing," the, teacher is coded as > 
participating in either Content category 8 or 11 « 



Example 


1: 


Aide t,o T: "That's a pretty 
sweater," while the class is 
reading a story. . 


Code 


11 

# 


Example 


2: 

) 


T to Aide: "Why don't you work 
with Pam for a while?", while 
the class- writes ^tories. 


' Code 


8 


Example 


3: 


The teacher is writing spel- 
^ling wordfe on the board while 
the stu-dents are reading sil~ 
entiy. 


Cod| 


8 


Example 


4: 


The teacher is sitting at ^ 
desk correcting papers while 
the students are writing defi- 
nitions of words. 


Code 


8 



Rule 6 ' * - 

Whenever verbal and non-verbal activiti^fbccur simultaneously only 
the verbal activity should be code^* 



lerj 



Exainple 1: As the fea^he 
spelling wordi 
she says, ",»s getting awfully 
noisy!" ^ ^ ' . ^ 



x>rriting 
the board 



Cpde 10 



Example 2'; While thefteach^r is filing Code 8 
SRA materials she asks, "Did 
everyone ffitiish their story?" 



1 
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When there is no talking going on in. the cll^ssroom and the t^ach 
.is watching the students perfprm a aoecific Content category, thi 
teacher should be cod^d *as pfirticipating in 'that category. 



Examp le 


'1: 


The teacher is watchin^g , th^ 
students do a worksheet where 
they match synonyms^ 


Cbd^ 1 


Examp le 

I 


^'^ 


* The teacher rls watching the 
students do , a worksheet 
exercise where they circle 
rhyming words. 


if 

<„Code 


2 ' 

» 


)Ex^mple 


3: 


The teacher i'^ watching the 
students divide^ compoujad words 
■°^nto two separate words. 


Code 

■a 


3 


Examp le 




-The teacher is watching the 

students do spelling exercises. 

fi?" -. ' ■ . ■ 


• Code 


5 


Example 


5 : 


The teacher is watching the 
students who are making up and 
writing stories. 


Code 


5 


Example 


6 :" 


The teacher is^ watching the 
students read silently. 


Code 


. 


Example 


7: 


The teacher'is watching a 
^ student work a multiplication 
problem. 


» Code 


7 


CiJvaUip J.tr 


o • 


xne Leacner asKs a SLuaent to 
pass out reading books'^ and 
' watches her pass out the books. 


Pode 


8 


' Example 

• 


9: 


The teacher- a3ks a student to 
'water a plant in the roam and 
watches as he does so. 


Code 


11 
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Rule 8 



jefftdons 



Content specific questions which are worded in the form of 
directions should be coded under the appropriate category, 
hot under Man. Inst. (8). 



Example 1: 


The 
to 


teacher says, "Tell me how 
pronounce this wor^," 


Code 


2 


Example 2 : 


#: 


"Show me where the apostrophe 
goes in this word.*" 


Code 


3 


Example 3 : 


T: 


"Tell me what this word 
means." 


Code 


1 


Example 4: 


The 
2 X 


teacher says, "Multiply 
J3 and tell me the answer." 


Code 


7 



Rule 9 



When a machine is presenting the material it cannot be coded 
as List. Inst. (6) unless the students can see someone reading 
that material aloud from a text. 



Exam|ile 1: The teacher and the students are 
watching a TV program in which an 
adult is reading a- story aloud 
from a book which is clearly 
visible to them. 

Example 2: A tape recorder is reading the 
story of Jack and the Bean- 
g^alk to the teacher and 
students who do not have books. 



Code ^ 6 



Code 7 
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Table #3 



Abbreviations ' for Content Categories 



Categories 
Reading 

!• Comprehension 

2. Pronunciation and Word 
Recognition 

3. Language Structure 

4. Reading Silently 
Ins true tioflal 

^5. Spelling 

^ 6, Listening Instruction 

?• Non-Reading Instruction 

8, Management Instruction 
Other 

9. Positive Feedback 
10, Negative Feedback 
|li, ""Extraneous 



. Abbreviations 

1. , Comp. 

2. Pron. & Wd. Rec, 

3. Lang. Struc. 

4. Rdg. Sil. 

5. Sp. 

6. List. Inst. 

7 . Non-Rdg . Ins t . 

8 . Man . !^ns t . 

^ 9. Pos. Fdbk. , 

10. Neg. Fdbk. 

11. Ex. 



o 
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S Table 4 

^ Coding Sheet for Coding only 

Content of In^ruction 

Consent * 

Reading Instructional " Other 

1. Comp. ^ 5. SpC .9. Tos, Fdbk. 

2. Pron. & W4. Rec. « ^ * 6, List. Inst, ' 10. Neg. Fdbk. ^ 

3. Lang. Struc. ' « 7. Non-Rdg. In§t. 11. Ex. 

4. Rdg. Sil. ^. *| 8. Man. Inst. 

• 


1. 




2. 


' ' ■ * ■ 0' 


3, 






1 

^ ' "5 ' : ^ ^ ■ 


5. 




6. 


' : ■ 


7. 


0 : ^: \ ■ — 


8. 




9. 






\ ' - ■ . ■ ■ " 


11. 
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Practice Exercise #1 for "Coding Content of Insttuction 



Directions ; • On a, separate piece of. paper nximber the page from 
1-25. Read the practice exercise item and identify the Content 
.which describes, the item. Opposite th<^ nximber of the item, write 
the, number of the appropriate category as found in Table 3. 



Example:. T: "Very good, Alice." 




Code: 9 









1* The teacher asks, "What *s the meaning of the second word?" 



^ 2. The teacher "says , "If you were to write that word the way it is 
pronounced, how would you write it?!l-^ 



3i The teacher says, "It's time for recess 



4. The teacher says, "Thes^^entences are very good ones." 



5. 



After reading the phrase, two-thirds in a story, the teacher asks 
the students, "Who can draw me ti^o-thirds of something on the 
board?" 



When one student p^iuses before an unfamiliar word in a story 'he 
^.s reading aloud, the teacher asks, "What do you do when you don't 



know the word?" 

9 



7. The teacher dictates a sentence to the students. They write the 
sentence on their papers., , ^ 



The teaclie^ writes the word deafen on the b*5ard and^says to the 
students, 'Miat ±3 the suffix^ of this word? "^ 
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'ft 

9. The teacher says, "Jill, eyes downl" • ^ - v 

V,. 

10. . The class is discussing Eskimos and a student suddenly says, 

"I don^t haye any cavities." 

11. The teacher interrupts dictation of spelling words by Saying, 

"Did you hear about the flash 'flood in Texas yesterday?"^ ^ 

12. The students act out^a story they have just read while the 
teadh.er watches. 

13. The teacher watches silently to see if the student^s are' ready 
for- the next sentence during dictation. 

r 

* T • ^ 

14. In answer to a teacher^s qu^tion, "How do you say this word?", 
the student replies, "I don't know\ " ' 

■ ' \ ■ ■ ' 

15. In reply to a fetudent's answer, the teacher says, "I don't 
think that's right, Jimmy." . i 

16^ The teacher points to a word on the blackboard and asks, 
"What punctuation is in the word, wasn't ?" 

17. The teacher holds up a picture of Niagara Falls and sajfs,-. > 
"Who knows what this picture is?" 



18. The teacher reads a story aloud to the students. The teacher has 
a bpok but the students do not. ' 



19. After the student tells the teacher that it is reading time,' the 
. • teacher replies, 'Yes. Thank you for reminding me." 

20. The teacher announces, "l*m going to put the first six words on 
the board." 



21; The Jtu^ents have just read the sentefice, A lion roars > and the 
tea^Aer asks them, "How many of you have ever seen a lion?" 

\ 0 

46 
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22. ' The teacher aaks , "How many of you n6ed' paper for the spelling 

exercise?" • -||. 

23, 'Whilq the. students^ are doing workbook exercises the teacher 
"Writes a sentence on the board. 



24. -A student goes up to the teacher ^s desk and 'eays, "I xvent to 
the dentist ^s office yesterday." * , 



25. The teacher watches as the! students read silentlj^' ^o themselves 
at their desks. f ' 



j^^o th 



(The answers to this practice exercise are on page 56) 
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Practice Exercise #3 for Coding Content 

Directions; For this practice exercise^ write the code number of the 
appropriate Content category above the>first word of each 
sentence. TheJcategory number should describe the Content 
of e'ach sentence, • ' - 

Teacher: - Today we're going to begin a study-of some of the passages of 
the Bible in order to see how its authors used symbols and 
images in their stories. (Writes the word symbol on the board). 
All right then, a symbol is something which stands for or repre- 
sents something else. Now this "thing" can.be a word, a phrase, 
an (pbject. Pete 'pointed out an object in the room which ' " 
syWbolized something else. Jhe flag represents the\J.S.A., 
freedom, etc. In the Bible, we'll be reading some prise dnd 
some poetry which include words used as symbols. Once the 
, ^ syrnbols are understood) it should bft easier for you to 

comprehend what^the authors dre sayings- the opinions tha't they 
are expressing. /The first selection to read today is one that 
I'm sure most. of you are familiar with - Psalm 23. Since you 
all have your own versJbs^lis of the Bible, I can't give you a 
page number, but the book of Psalms can be .found about midway 
through the Old Testament. And. they' re numbered in order. 
(Give students time to find Psalm. > Would everyone now take a 
few minutes to read^the psalm to. himself, then we'll have^some- 
one read it aloud. (Pause' to ^ead.) • Who will volunteer to read 
the psalm aloud? ^ Jane? . ^ , ^ 
Jane: 1 The Lord is my shepherd; I shall not want. 

2 He maketh me to lie down -in green pastures: he leadeth me 

beside the still waters . 

3 He re-stor-eth my S014I: ha leadeth me in the* paths of righ- 

teous~he0s for his name's sake." 

4b 



4 Yea, though I walk through the valley of the shadox-^ of death, 

I will fear no evil; for thou art with me; thy rod and 
they staff they comfort me. 

5 Thou preparest^a tdble before me in the presence of mine 
' ; enemies: thou a-noin-test my head with oil; my cup 

runneth over. - . ^ 

* <3s» 6 Surely goodness and mercy shall follox^r me all the days of my 

life: and I will dwell in the house of the Lord fojrever. 
' Teacher: Fine, Jane. A good reading. But a few "of those words gave a 

little trouble. Let's go ^aCk to clear them up. First, you'll 
'""^^^ notice the old fashioned eudiiigs on some of the words. Can you 
pick those out? ^ Pete? 
Pete: Yea. There is maketh, lead'eth; restoreth, leadeth (again), thou, 
. thy, thy (again)., thou Cagain) prepares t, and mine sounds funny 

^ 'where it is, thou (again), anointes't (whatever that means) , 
^. runneth, and ... that's all. . ^ . 

• ^ Teacher* Good, Pete, I think you got them all. Now what about the "eth" 
endings? H6w do we end these same words today? John? 
' John: "s", like makes, runs, leads. 

Teacher: . And what about the "thous" and "thys"? Debbie? 

Debbie: ^^The Quakers say that. And I think the Pennsylvania Dutch, . They 
all talk like that. One time we got off the Pennsylvania 
Turnpike and went to eat in a place where they had that kind of 
food and you should have seen how they dress and everything. 
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Teacher: I think you're talking about the -Amish, "Debbie. Let's go back' 
■ to what you said at the beginning about the Quakers. Some of 
them still do use thou and thy. But do you know what they mean? 
Debbie: Sure. That's their way of saying "you" ,and "your" and stuff 
like th'at. 

Teacher: You and your. "That's right. But I'm not so sure it's an un- 
usual way of saying things. After all, we're used to the way 
the cominanSments say "Honor thy father and thy mother." It.'s 
^ust.that we've become a little^less formal in the way we 
address people nowadays. The same thing goes for the "e8h" 
endings that we've changed to s's as John said before. There 
were a f^w other words that I'd like to check on before we go 

^ i^tp the meaning of the poem itself. Does anyone know the 

meaning of restore?, Jeff? 

Jeff: To put back again,, like when you restore old furniture. 

ITim: Yea,, or a house o^ something. 

'Amy: They do that with paintings, too. We learned that, in Art class. 

They scrape all the dirt off them and the colors get bright 
again. 

Teacher: OK. Fine. Now let's look at the words surrounding the word 
restore. "He res tore th my soul.'* Do you think the poet is 
talking about taking ^something off your soul so that it will 
get bright again? Jane? 
Jane: Well, sort of. I guess in a'way, when you do soniethin-g wrong, 

your soul shows it. I guess if it was something you could 
see - I mean your soul -.;naybe it'd get darker or something. 
Then when you did something good, it would sort of get clean 
again. - ^ <k 
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Teacher: Well, I'm not iso sure that that's what the poet means here, 

• but at least you've got the meaning of restore, Nov, what 

I 

about righteousness? Amy, read verse number 3 again, please. 
Amy: ' "He res tore th my soul; he leadeth me in the paths of 

righteousness for his name's sake." ^ ^ 

David; That means good or something 'cause the Lord would be taking 

. you down the road to good, not bad. ' , 

Teacher: Pete? 

Pete: What about justice, like "he leadeth me in the paths of justice"? 

Teacher: Good, Pete. Now one more word - anoints. Does anyone know whSit ^ q 

anoipts mean? Chip? Why don't you read the sentence with the . 

wofd in it? . ' • 

Chip; ^ "Thou anointest my head with oil." It must mean to put on or 

something - that sounds ickyl 

) • ■ ■ ' > ■ 

Teacher: To us it might, I guess. But that was a Hebrew custom that 

showed when a person 'was favored or someone special. We'll get 
into that a little more later. What; about someone figuring out 
a word^to substitute for anoints in the sentence? Carol? 

Carol: Covers? ' - . ^ 

Teacher: Speaking of ick^I I doubt that he was referring to that much . < 

^ oil, Carol. ^ * * , 

Debbie: How do you know? Maybe they had strange customs, to^ 
David: What about marks? He "marks my head with oil" '(^wse you said 

it had something to do with marking somebody special. 
Teacher: Good, Dave. Let's get back to the symbols beiig used. Pete 



said that d symbol is something which stdnds for something else. 

/ 

The poet here is David - the same person who as a boy killed 
Goliath. . * 
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Jo e : 



Teacher ; 



Debbie : 
Teacher J 
Chip: 
Teacher: 

Rich: 



Teacher: 
John : 

Pam: 

Teacher : 
Jeff: 



You mean the kid with the slingshot? That was a cool story, 
^ He hit that guy right in the head - splat! Really knocked him 
out. He couldn'^t have grown up^ to be a poet ^ after bein' such 
a herO'- that's goofy. - 
; ^11, he did. Maybe sometime you'(| like tp read some of the 
other parts of the story of David to see how he grew up. He 
was ;quite a hero, but he was also a poet. inyway<^to get back • 
to the ps^lm, can anyJne figure out what symbol David is using # " 
for'^God? Debbie? 
The Lord? 

No, that's just another word for the same person. Chip? 
A shepherd? 

« Right. See if you can pick out other words that continue the . * 

^ image of the shepherd and the countryside - Rich? 
"Green pastures; . .valley. . .and >rod and staff'" « aren't those th±tfgs 
shaped like a ^question mark that the shepherds" in pictures always 
are^ cdrryirig? 

You're right, Rich. Anyone else have other suggestions? John? 

What about "still waters" - that's country. Besides you always 

have to haye water nealr where your sheep are grazing. 

And "leading me" because that's what a shepherd does with his 

sheep. ..and paths because that's where he leads them. . 

Fine.- Now read through the poem again and find the relationship 

between the shepherd and his sheep. (Pausf) Jeff? <, 

I guess it would be the same as* between any shepherd and his 

sheep. They depend on their sHepherd for food and water. He 

leads them* around. - 
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Teacher : 
Jane : 

Rich: 
Debbie ; 

Petef 

Debbie: 
Teacher : 



Tim: 

Teacher: 

John : 
Teacher : 
Roseanne 
Pete : 
Teacher : 
Roseanne : 



Teacher : 



Then what do you suppose David is saying about his Lord^^? Jane?" 
That the Lord is like hj.s shepherd/ That makes him the 'sheep, 
and the Lord leads him sfiro^d. . ■ ■ 

Yeh, and that he depend^ on the Lord^or his food ^ and' everything. 

But that's not true. The Lord doesn't give everybody tliielr food, 
VThey work to get money, then buy the food like we do. * 

Yehv, but, like who *;|)r o vide s the jobs and who gives you the brains 

to learn a job i§o y'^u c^n get the job? 

Well. . . ' . . \ 

I think we're getting 'into personal beliefs here. It'll be 

hard not. to during our\^*dis cuss ions . But to getVback to the 

poet himself, why do yo\x think David chose to use the symbol 

of a shepherd? • • . *^ 

'Cause he thought sheep were cool ri-ght? ^.-^ 
^tf a cartoonist Were going to represent the U.S. , why would he 

Se likely to use the national symbol of the eagle? 

'Cause' everybody knows that. ^ « 

OK, so? " . ^ 

Oh, I get it. 

You always do. 

Row do you mean, Roseanne? 

Well, everybody^Jiep6 knows the eagle. So everybody fehen must 
have known a lot about ^heep . I guess there were a whole lot 
of farmers or something. 

Right ^ this is basically true. A poet will generally use symbols 
that his audience of readers will be familiar with. To sum up then, 
we have here one ^of the 'most famous poems in the BibleT It's a 



poem in* which the main symbcrl being used is the shepherd. It's ' 
1 a poem in whicli the mood of comfort ahd peace is brought out 
^ through David's choice of certain words and phrases. It's easy 
'to see why so mkny people "!bn'^the valley of the shadow of death"- 
. those people who are sick or "dying or those' who 'have just lost 
. someone close to them -find this Psalm vtry important in their 

f 

lives. Some of you may remember seeing Governor George Wallace 

reciting the Psalm at a special Mass said for him shortly after 
_ <• his serious injury. Would someone read the poem once mor.e aloud 
\ ^ -now 'that we've studied its meaning more, closely and can appreciate 

it more fully? Jane read the first time - let's have someone 

else - Jim? ^ • , 

Jim:. Do you want me to read the,-old ^fastetoned version or the modem 

one we f igured'^out? . - 

Teacher: Try the old' one again, Jim., I think it'll come much easier'now 

and it's really considered , a classi^c- 
Jim: OK - here goes I* 

The Lord is my shepherd; I shall not want. 

He maketh me to lie down in green pastures: he leadeth me 

^ . beside the still waters. 

' ■ I 

He restoreth my soul: he leadeth me in the paths of righteousness 
• * for his name's sake. 

though I walk through the vai^ey of the shallow of death, I 
will fear no evil: for thou art with me; .thy rod 
and thy staff they comfort me. 
Thou prepparest a table before me in the presence of mine . 



K enemies; thou anointest my head with oil; my cup 

^. runneth over. ' ^ 
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Surely goodness and mercy shall follow me all the days of 

p . ■ 

^ ' my life: and I will dwell in the house erf the 

w 

I ^ 

Lord forever. 
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. Mode-Content Co^ination 

/ 

All the classroom observat;aons that will be used to collect 
data on teacher activities during reading instruction will use the 
coding form presented in Table 5. Note that this coding sheet 
includes' the 5 Mode combinations, and 11 <;ontent categories denoted- 
by the numbers 1-11. Your task as an observer is to code each activ- 
ity that takes place when the sweep hand of the stopwatch crosses the 
10", 20, or 30 secQnd marking during each minute of the observation, period 
into one of these Mode-Content^oiilfelna'tions . ^ X 

You are therei|ore required to make 2 decisions each ti^e the 
sweep hand crosses the 10, 20, or 30 'second mark. 

(1) What is the Mode of instruction? 

(2) What is the Content of "instruction?" 



■ The 2-dimensional answer to these questions is ^represented ,by 
placing ^he number of the Content which represents the observed 
activity into the correct Mode line. For example if the teacher 
is pronouncing a word to the class, this would be cod"fed by writ- 
ing a 2 (Pron. & Wd. Rec.) in the "T-talk" Mode line. In the 
following practice exercise, write the abbreviations of the Mode 
categories and the number the Content catefory. 
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t 
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Table 5 



Reading 



Coding Sheet for Coding Mode-Con^nt Combination 

Content ' 
Instructional 



1. Comp. 

2. Pron. & Wd. Rec. 

3. Lang. Struc. 

4. Rdg. Sll. 



Mode 



Sp. 

/6. List. Inst. 

7. Non-Rdg. Inst. 

8. Man. Infet. 



Other 

9. * Pos. Fdbk, 

10. Neg. Fdbk, 

11. ' Ex. 



■1 



T-talk 



Other Adult 
talk 



S-talk 



Mach. 



No- talk 



/ 
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Practice Exercise fl for Coding Mode-Cont 



ent Combination 




Examplel The teacher writes- on the hoaJ apostrophe 
and says to. eight students, "It's called an 
apostrophe and it shoi/s possession. 

. . Code: T-talk, 1' ' 



1. A sjixd^t asks the teacher. "What's the- meaning of the second 
i<rord in that sentence on the board?" ' 



- 2. 



JIl!''^/! .silence in the room while the teacher waits for 

the students to answer the question, "How do you spell giraffet" 



^' J^nk"f students are reading a story from their reading- 

book aloud, together. The teacher watches and liste^is to themf 

explaining to the class why che boy and the dog 
quie? and Uste'n?"^"'' 



^lle aide's living"'"' '?.f ' '^""'^ °' °^ ^^"^-^^ -^ile 

cne aide is giving a spelling assignment to the class. 

\ • » 

^" ^h n^ither-nor construction to the students ' 

M VK Z^^''^" watches. Neither-nor is written on the 
DlacKDOard. - ' , . " ^ - 
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7; The, teacher , is writing the phonetic spelling of conscience on 
. ^ • the board x>rhiley.the students in her class are reading silenting 
to themselves. 

r 

8, The teacher is helping one student read al story at*hei: desk. 
She says, "Johnny, read "the first paragraph."' 

' ." * o 

^ * • '. 

9. The teacher tells the classl, "You a*ll got U00% right on your 
spelling tests — that^s very good," ' . 

10. The teacher and the students listen ^to a record recite Mother\ 
Goose rhymes. Neither students nor the teacher have a book. ^ 

11. Jhe teacher is writing math problems on the board while the 
students in the clas3 are doing stjelling exercises at their 
desks. " 

^ 12. A boy walks up. to the tedfcher's desk and 'asks her, "Which spelling 
^xetcise should I dT> next?" the 'teachfer listens to him. 

13. The teacher watches a student and a machine pronounce words 
together. 

14. The students have just read a story about animals in A'frica. The 
teacher asks them, "Who has ever seen a^ion?" 

«> 

15. An aide says to the teacher, "That's a pretty sweater you have on," 
while the students^ in the class draw pictures. 

16. The teacher is listening to one student recite multiplication 
tables. 
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17. The teacher is waiting for the students in the class to 
answer the ques|ion, "What two words does the contraction, 
wasn^, stand for?" Wasn ' t is written oti the blackboard.' 

18. In the middle of the teacher's explanation to the class ori 
^ how to look up words in" the dictionary, one student inter- 
rupts saying, "Ellen 'took my pencil.'" 

19. The teacher and the students are reading aloud together the 
definition of travois from the dictionary. 

I 

20. the aide says to the students, ''mich of these three crayons 
is red?V The teacher is watching them. :^ 

21. A teaching machine is showing. one student how to punctuate 
quotations, "the teacher Watches the machine and the student. 

22. After the teacher has called one student up to her desk and told 
him that. he did very well on his last test, the student smiles. 



23. The students and the teacher* are listening to a tdpe recorder 
^ read a story. Neither students nor the teacher have a book. 

' 24. fthila^the class watches her, the teacher writes the definition 
of con i unction on the board. 

25. The teacher is watcfiing while the three students in the class 
listen to a record which recites the alphabet. ' 



26. The prini^ipal disciplines one student for being noisy while the 
teacher watches. 
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The teacher previews a filmstrip on Safety Rules while the 
students in the class write stories about their pets. 

The teacher watches as the class reads a story silently. 

The teacher is watching tHe classroonf observer . 



(The answers to this practice exercise. are on page 57) 
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Name of Observer 
Date 



Teacher 



Time Start F inish 

School ^ 

Grade ' ■ 



CLASSROOM ENVIRONMENT FORM (CEF) 

How many adults, including the teacher, are there in the classroom? 

2. How many students are there in the classroom? 

3. Circle the answer to the following questions about the classroom: 
yes no (a) Are there magazines accessible to the students? 
yes no (b) Aife there story books,, other than textbooks, available to the students? 
yes no (c) 'Is there a dictionary in the classroom? , 

yes no (d) Does the classroom coatain a set of encyclopedias? C 
yes no (e) Are there words included in displays or charts in the room? 
yes nor (f) is there a globe in, the classroom? 

yes no (g) Are the letters of the alphabet printed ip large letter^ somewhere 
ill the classroom? i 

yes no (h) Are ^there travel posters in the classroom? 

yes no (i) Are thereylive animals in the classroom? 



yes no (j ) Are .th^e large maps iji the classroom? 

yes no (k; Is the art work of the students on display? 

yes no (1) Are the desks arranged in rows? J 



yes no (m) Is there a table with chairs around it where the students can go 
to work? ^ 

4, Write the number of pieces of equipment accessible to the students 
in this classroom for each type of equpiment listed: 

tape recorders 

'^''typewriters 

slide projectoT 




movie projectors 
controlled readers 
television sets 
record players 
film-strip projectors 
language masters 
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Answer Sheet P.E. //I for Coding the Mode of Instruction 

1. T-talk (see rule 1 p. 15) 

2. S-talk 

3. Machine 

4. No talk * ^ 

5. Other Adult-talk 

6. No talk (see rule -2 p. 15) 

7. No-talk 

8. T-talk . 

9. ' T-talk (see rule 1 p. 15) ^ 

^ ' ' 

10^' S-talk ' A 

11. No talk . * ^ • 

"^^12. Other Adult-t^lk ^...v^-;— 

"13. T-talk 

14. S-talk 

15. S-talk (see rule I n. 15) 

' 16. Machine / ' 

17. Other Adult-talk (see rule 1 p. 15) 

18. Machine 
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AnsVer Sheet for Practice Exercise #1 
^Coding Content of Instruction 



1-1' '14. 2 (See Content Rule 1 p. 29) « 



2. 2 . . 15. 10 

3. 11 . . • 16. 3 ^ 

4. 9 . 17. 7 

5. 1 18. 6 ^ ' 

6-2 19. 9 ^ * 

7. 5 ^ 20. 8 ■ , ' 

8. 3 * 21. 1 (See Content Rule 4 p. 31) 

9. 10 ' . 22. 8 

10. 11 23. 8 (See Content Rule 5 p. 31) 

ft 

11. 7 . . 24. 11 ' 

12. 1 / 25. 4 

■ « ■ • ' 

13. 5 (See Content Rule 7 p. 33) 
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Answer Sheet for Practice Exercise #1 
Coding Mode-Content Combination 




S-ta3,k, 1 * 

No-talk, 5 (See Content Rule 2 on 
p. 29) 

Other Ad'ult-talk, 2 (See Mode Rule 1 

^15) 
T-talk, 10 
T-talk, 11 
Other Adult-ta^, 3 
No-talk,' 8 (Seev Content Rule 5 

on p. 31) ^ 
T-talk, 8 
T-talk, .9'^ 

Mach., 7 .(jSee Content Rule 9, p. 34) 
No-talk, (See Content Rule 5, p. 31) 
S-talk, &v 

S-talk, 2 '(See Mode Rule 1 on / 

• p. 15) 
T-talk, 1 (See Content Rule 4 on 
p. 31) 



15. 

16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 

24. 

25. 
26. 
27. 

28.' 

29. 



Other Adult-talk, 11 (See Content 

RinTs, p.. 31) 
S-talk, 7 



No- talk, 3^ « 



S-talkT' 11 
T-talk, 2 

Other Adult-talk, 7 
Mach- , 3 
No- talk, 9 . 
Mach., 7 (See.>.eontent Rule 9, 
p. 34) 

No- talk, 1 (See Content Rule 

. 3, p. 30)* 

Mach- , 5 

Other Adult-talk, 10 
Mach. , 8 (Sel& Content Rule 5, 
p '. 31) 

No-talk, 4 (See Content Rule 7, 

p. 33 
No- talk, 11 ' 
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Part II: TRAINER'S MANUAL 
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.TRAINING SCHEDULE 



Sunday evening - . ' ^ . 

7:00-8:30 (a) .Discuss history, "purpose, goals of project 

(b) tjahd ouC Stopwatches 

— explain how to wind them 
' ' — explain how to read them" 

(c) .. Hand out clipbourds , paper tablets pencils 

— explain liow ,to attaph the stopwatches to 
clipboards, . "'^ 

' (d) Hand out the Observer's Manual,' (Have 

observers r^ad pages 1-11 of t,his report,) 

(ei DisGuIb ules for observing.^ 

— courres 



— how to observe 

"--general coding rul^s^ 

— two dimensional coding 

— pro-cedures for coding , and scheduling 

(f) Discuss meaning of reliability checks , " 

. '\ (g) Discuss definitions and examples of MODE 

'dimension, and special coding rules. 



(h) Have Observers do Practice ^Exercise #1 for 
cpding MODE. ; ^ ^ 

(This exercise is on page 17 of 
this report. ) ^ 

(g) Discuss the exercise after the observer^ 
/ check the answer sheet (page 55 in this report) 



> 
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Monday morning 

8:00-9:00 (a) Review rxil-es for observing" 

— courtesy rules 

— how to observe ' 

— general coding rules 

— two dimensional; coding • 

— procedures for coaling/ and scheduling 

(b) Review definitions and examples of MODE, 

V 

(c) Have observers do Practice Exercise if2 
. for MODE. 

(This exercise is .6n audio-tape, 
read item by itefli. The text and 
answers are on pages 69-70 in 
thid report. Have the observers num- 
ber^ sheet of paper from 1-17 and 
J write the correct coding for MODE 

for each item. ) 

Discuss the >exerc'ise 

9:00-9:45 Drive to school 

9:45-10:00 Observers watch classrooms ±n pairs but do not 
^ code. " * • ^ '* 

10:00-10:15 Observed pairs use own s'topwatch and practice, 
. coding MODE. 




10:15-11:15 Different observer pairs use onrf stopwatch and ' 
obtain 2 or 3 fifteen-minute ^reliabilities oa- 
MODE. 

11:T5-1:00 Drive to tracing si<%^ aifd lunch 



1 
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Monday afternoon . . , 

(The assistant trainer computes the morning's reliabilities while 
the trainer conducts the afternoon session.) 

1:00-1! 10 Observers frequency total each category. 

1:10-1:30 Discuss .the iporning's codings.* 

1:30-2:00 Observers read CONTENT definitions and examples 

for categories 1-4* 

2:00-2:30 Discuss categories 1-4. 

2:30-2:45 / Break ' ' • 



2:45-3:15 Observers read CONTENT definitions and examples 

for categories 5-11. 

3:15-3:45 Discuss categories 5-11. 

3:45-4:15 Read and discuss special coding- rules for CONTENT. 

4:15-4:45 Have observers do Practice Exercise //I for CONTENT 

(This is a written exercise found on ^ 
page 37 in this report.) 

4:45-5:00 Discuss the exercise after the observers check 

the answer sheet on page 56 in this report.) 



/ 
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Tuesddy morning 

8:00-8:20 Tra^nere read aloud items on Practice //l' f or 
CONTENT one by pnk. 

Observers write 'answers and each answer Is discussed 
before the reading of the next Item. 

(This exercise Is found In this report , 
page 37.) 

8:20-9:00 Have observers do Practice Exercise #2 for CONTENT. 

(This exercise In on audio-tape 

and Is read Item by Item. The 

text and the ansx^ers are found * ^ 

in tfiis report, pages 71-73. Have 

the observers take out a sheet of * 

paper and number from 1-24 and Write 

the correct coding for CONTENT for 

each Item.) 

Discuss ^the exercise. 
9:00-9:45 Drive to School 

9:45-10:15 Observef: pairs practice coding CONTENT but each 
uses own stppx^ratch. ^ 

10:15-10:35 Ob^gerver pairs In the same^'oom do one -tx^enty 
minute reliability for CONTENT. 

10:35-10:50 Observer pair practice coding MODE but each 
use^ oxm stopx^atch. . ^ 

'10:50-11:10 Observer pairs use one stopwatch and do one. 

twenty-minute reliability check on MODE only. 

11:15-1:00 Drive to training site and lunch. , - ^ 



Tues.day afternoon 

(The assistant trainer comDutes the morning 's reliabilities while 
the trainer conducts the afternoon session.) 

l:00-l:J.O Observers frequency total each category. 

1:10-1:30 Discuss questions from the morning ^s codings. 

1:30-2:30 • Have observers do Practice Exercise #5 for v 
MODE-CONTENT to be coded only for CONTENT. 

<j 

(This exercise is a written script oh 
ai^io-tape and will be coded by sentences: 
The text and the answers are ^f ound on pages 
125-132 of this report. Have the observers 
take out a sheet of paper ^and write the 
codings for the sentences vertically down 
the paper. Stop and discuss codes f6r 
each page fof the text.) 



2:30-3:15 Have observers do Practice Exercise #4 for 
CONTENT. 

(This exercise. is a written script 'on 
audio-tape, accompanied with sMdes and 
buzzes. The text and the answ^s are found 
on pages 83-100 of this report. Have 
the observers take out a sheet of paper 
and ntimber from 1-26. Start the tape 
and coordinate the slides.) 

Discuss tl\e exercise. 

"3:15-3:30 Break 

3:30-4:30 After observers have read pages 48 and 49 of this 
report, have them do Practice Exercise #1 for 
MODE-CONTENT . , ' . 

(This is a written exercise found on page 
50 of this report.) Discuss exercise 
item by item^af ter the observers have checked 
the answer sheet (page 57 in this report). 

4:30 Trainer assigns Practice Exercise #3 for CONTENT 

to be coded by sentences for homework. If the - 
.observers have questions, they may see the trainer 
individually. 

(This is a written exercise found on page 40 
of this report. The text and answers are on 
"pages 74--82 of this report.) 
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Wednesday morplng 



■ ^ 



8:00-8:30 . Have observers repeat Practice Exercise //2 on 'CONTENT 

(This exercise is on audio-tape and is 
^ead item by item.' It is foiind on pages 
71-73 of this report. Have the observers- 
number a sheet of paper from 1-24 and. 
wri^ the -correct coding for CONTENT for 
each item.) ' * - 

Discuss the exercise. ' 

Drive to school • 

Ob^servets use own stopwatches and practice coding 
CfflJTENT. ■" - ^ 

) 

Observer pairs in same classroom use one stopwatch 
and do 2 fifteen minute reliability checks on. CONTENT. 

Observers use own stopwatches and practice coding 
MODE-CONTENT. ' 

Two different pairs of observers use one stopwatch 
and do 2 - fifteen . minute reliability checks on 
MODE-CONTENT. 



8:30-9:15 
9 : 15-9 : 30 

9:30-10:00 

10:00-10:20 

10:20-11:10 



11:15-1:00 Drive to training site and lunch, 
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Wednesday afternoon 



(The assistant trainer computes the morning's reliabilities while 
the trainer conduct^ the afternoon session.) 

1:00-1:20 Observers frequency total each category. 
1:20-1:45 Discuss morning's codings. 

1:45-2:30 Have Observers do Practice Exercise //2 for^^Coding 
MODE-CONTENT. 

(This exercise is on audio-tape and is 
read item by item. It is accompanied by ' 
slides. The text and answers are on pages 
101-105 of this report. Have pbservers take 
^ • ou^a sheet of paper and number from 1-27. 
Stfart the tape and coordinate the siides.) 

Discuss the exercise and collect the answer sheets 
from the observers. 

/■ 

2:30-2:45 Break 

> 

2:45-3:30 Have observers do Practice Exercise //3 for coding 
MODE-CONTENT. 

(This exercise is a script on audio-tape, 
accompanied with slides and buzzes. The text 
and the answers are found on pages 106-124 of 
this report. Have the observers take out a 
■ ^ sheet of paper and number from 1-29. Start 

the tape and coordi^nate the slides.) 

^ Discuss the exercise and collect answer' sheets from 

observers . • 

3:.30-4^30 Have Observers repeat Practice Exercise //4 for 

CONTENT but have them code both dimensions . (MODE- 
— ^ CONTENT) 

(This exercise is a script on audio-tape 
accompanied with slides and buzzes. The text 
and answers are foiind on pages 83-100 in this 
report. Have the observers take out a sheet 
of paper and^ number from 1-26. Start- the tape 
and coordinate the slides.) 

Discuss the exercise and collect answer sheets from 
the observers. 

4:30-4:45 Trainers explain Classroom Environment Forms (CEF) 

(page 54 in this report.) 



r 



-65- 



Thursday morning 



8:00-8:30 



8l30-9 : 15 
9:15-9:30 

9:30-9:45 

9:45-11:10 



Have Observers repeat "Tractice Exercise #1 for 
^coding MC^jif-CONTENT, 

(Xhis is a wrftten exercise found on page 50 
of this r^eport. 'The answei: sheet to this 
exercise is on page 57 of this report,) 

Drive to school. ^ 

Each observer uses own stopwatch and practices 
coding CONTENT. * 

Observer pairs use one stopwatch and practice 
coding M0DE-»C0NTENT. 

3 different observer pairs use one stopwatch and 
do 3 - twenty minutes reliability checks on MODE- 
CONTENT. At the end take 2 minutes to do CEF. ' 

(Note to trainers: All reliabilities for 
MODE-CONTENT must be run. If time is short, 
be sure that the activities during the 3:45- 
11:10 time slot are completed.) 



11:10-1:00 Drive to training sit;e and lunch. 



id 
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Thursday afternoon 

(The assistant trainer computes the morning's reliabilities while 
the trainer conducts the afternoon session.) 

1:00-1:20 Observers r frequency total each category. 

l:20--2:00 , Discuss morning's codings , ■ 

2:00-3:00 Have observers repeat Practice Exercise //5 for 
MODE-CONTENT. 

(Xhls exercise is a written script on audio- 
tape. The text and answers are found on 
pages 125-132 in this report. The observers 
should code MODE and CONTENT continuously and 
sequences should be discussed. Also the 
observers should code with their own stopwatches 
for two minute stretches.) 

3:^00-3:15 Break 

3:15-4:45 Trainers discuss travel vouchers and administrative 
questions . 



/ 
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Thursday night 



Discuss the reliability checks from the morning 
Wl±;.h observers. Review problem areas with each 
observer. 



CD- 



78 



-68- J, 

■ ^Friday morning - / ' 

8:00-8:25 Answer questions 

8:25-9:10 Drive to school ^ 

y . . • 

9:10-9:25 Observer pairs use one stopwatch and practice 
coding MODE-CONTENT. 

9:25-11:10 3^ different observer pairs^use one stopv/atch and do 

3 - "^twenty minute reliability checks in 3 different 

classrooms. 

r • 

* * (Include 5 minute orientation with no coding 
o and 2 minute CEF^) 



11:10-12:30 Drive to training site and lunch. 
12:30-1:00 Observers frequency tally. 
1:00-2:00 Fill out travel vouchers.. 
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^^ractlce Exercise //2 for Coding MODE 
This exercise is done on Monday morning. 
The exercise Is on audio-tape and Is read Item by Item. 
Instructions for the observers are on the audio-tape. 
The audio-tape runs 9 minutes. 



Answer Codes ' ^ 
S-talk 

S-talk 

T-talk 
No-talk 



Other Adult-talk 
(see rule 1, p. 15 
in this report) 

T-talk 

(see rule 1, p. 15 
in this report) 

Other Adult-talk 



No-talk 



T-talk 



S-talk 



Item 

1. Thd student says, "You spell desk 
as^ 'd-e-s-k' while the teacher ' 
watches him. 

2. The student answers, "'A* comes 
before 'F' in the dictionary,'* 
\jh±le the teacher is watching him. 



3. 



The teacher says, "How do you sp^ell 
knickers ?" 



4. There is silence in the classroom 



5. 



after the teacher has asked a question, 

{ 

An aide and the students are reciting 
pronunciation rules together while 
the teacher is listening. 



6. Students ^nd teacher are pronouncing 
together new vocabulary words listed 
on the board. 

7. An aide is reading the students a 
story while the teacher listens. 

8. The students arfe working quietly at 
their desks while the teacher is 
correcting test papers at her desk. 

. 9. The teacher is talking to half of 
the class in a group while an aide 
is talking' to the other half of the 
class. 

10. A student asks the teacher, "What 

story should I read next?" while the 
^ teacher is walking past his desk. ' 
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Answer Codes 



Item 



T-talk 



Machine 



No-talk 



T-talk 



Machine 



11. The teacher says, '^Everyone sit down 
and be quiet . " . 



No-taJ^c 

(see rule 2, p. 15, 
in this report) 

Other Adult-talk 



12. 



13. 



14. 



15. 



l6. 



17, 



A, machine "is pronouncing a list of 
words which are on the blackboard 
while the teacher and students listen. 

Students are putting their books away 
on the shelf on the side of the room 
while the teacher watches from her"desk. 

The teacher asks, "What does the word 
tornartfo mean?" ^ 

The students and teacher are listening 
to a recording of a story as they , 
follow along in their books. 

The students and a teaching machine 
are pronouncing words, in unison while 
the teacher is correcting papers. 

An aide ia expaining what a tornado 
is while the teacher and the students 
listen. - • 



r 
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Practice Exercise #2 for Coding CONTENT' / 



This exercise -is done on Tuesday and Wednesday mornings . 



The exercise is on audio- tape' and is read it^m by item^^ - 
Instructions for the observers- are' on the audio-tkpe. 

O 0 

The- audio- tape runs fdr 14 minutes., ^ 



Answer Codes 



I tems 



8 



1.' The teacher sa/s, "After you finish the 
story ^ answer the questions" on page 110." 



The teacher points to _th written *on the 
board and sayS, "Pronounce the th soimd 
tW9 different ways • " 



3. The teacher holds up pictures of animals 
and asks the students what they are. 



The teacher holds up a maple leaf and 
says, "Who knows what kind of leaf this 
is?" ' 



The teacher questions, "What is a v^ndow 
sash?" as she is reading the poem "TVas 
the Night Before Christmas" to her students, 
who do not have bool^S. 



1 



/see rule 3%^ 30 
'in this report) 



6. The teacher writes the definition of travois 
on the board. 



7. The teacher shows a picture to th.e class, 
and says, "What are the people doing in 
this picture, Jackie?" 



ERLC 
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Answer Codes 



Items^ 



ff. The teacher points to not written on^ the 

b'oard and says, **If you say not then finish 
thfe phrase ^with nor,*' 



, 5 



The teacher asks, "In what part of the 
dictionary will we find giraffe ?" 



(see rule 1 p . 29 
in this report) 



9 , 



10, After the teacher has asked for the 

definition f6r the word consci,ence which 
.the students h^ve read in a story, a 
, student says, ^\ kupw another meaning of 
conscience , the boy was knocked 
unconsqgLence with.X^ baseball bat." 



11. The teacher says, "I Xike the way John 
holds hi§ chair — the way Sally walks so 
sof;;ly," ' 



12. The teacher asks, "l>rhich one of these 
vowels is pronounced long-1^' 



2 * 



13, 



A student reads aloud a paragraph f rom ♦ 
thd storP^lxile the teacher and "1:he rest 
^ of the class follow along in their books, 



11 



11 



14, 



TMe teacher signs a tardy slip for one of ^ 
the students. ' • ' 



15. A 'student says to the teacher, '"I don't 
want to do 'this'" • 



1^ 



ERLC 
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16. The teacher says in a disturbed' voice , "I. 
, think you are forgetting your manners." 

- • " J ^ ' - ■ " — ' ^ ■ 

^ 17. The^^teaqher writes a sentence on the board 
an^d^Sgys, "Do you 'remember how to punctuate 
itences that someone has s^okenT" - " " 



seni 
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Answer \ Codes "J items ' v , * 

5 " " After a student spelled " correal. , the 

|see rule 2 p . 29 teacher' asked the class, "Is she right'" 

In this report) ' ... , e • 



19. 'Phe teacher says, "You all did very well 
on youK^^ast tests."" . ' 



. y 20. The teacher h^ldj5 up a picture- of a 

Uee rule 4 p . 31 ^ bicycle with the wQrd %bicycle printed ' 

in this report). under it and asks, '/How many of -you ride 

bicycles to sichooU"-', 

• ■ • " " t, 

^ ' 21. Th€P teacher asks,* ''^o can, spell defensive 

.22, A sfeaid^t aftsweirs-a question incorrectly 
anH the. teacher remark^, "No, that's not 
' ^ the right answer..^' 



1 



, 23." The^'teaQhe/. asks , "What do you remember 
' >"aboQ't "'tbe story which tells you that the ' 
• mountain' was rough and hard<to travel?" 
„ The students l^ve previously read the 
^^tory^; . . \ 

^' 241-/ The teacher is reading a li^t of words to 

% ' ^ o' ' students. She says- the word and the 

- . * ' ; ^ stlidents repeat it. The teacher has a 

!^ / ' * ^ book, the^tidetits do not. . 
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Practice Exercise //3 for Coding CONTENT ^^S^^ 
This exercise is assigned by the trainer on Tuesday afternoon. 

The correct CONTENT codes are in parenthesis at the end of each 

sentence. . 

*. *** 

Directions: For this jpractice exercise, write the ood^ number of • 
the appropriate Content catego^ ^bove the first word ' 
/ of each sentence. ^ The category numb'er should describe 

the Content of each sentence. 

Teacher: Today we*re going to begin a study of some of the passages 

of the Bible in order to s,ee how. its authors used symbols ' 

anil iifiages in their stories. (6) (Writes the word 

. symbol^ on the board).. (5) All right then, a symbol is 

something which atands for of repi^sents something else. 



(1) Now this I'thirtf can be a word, a phrase, and object. 
(1) Pete pointed out an object in the room which 
symbolized something 'else. (1) The flag Represents 
th^U.S.A., freedom, etc.- (1) ^' In the Bibje, we'll be' 
reading some prose and some -poetry which include <words 
used as symbols. (1) Once the symbols are understood, 
it should be easier for you to comprehend what the authors 

, are saying — trhe opinions that they aire expressing. (1) 

^ '•a 
The first selection to read today is one that I'm sure 

most of you are familiar with - Ps^lm 23. (8) Since 

you all ^ave your^own ver^sions of the Bible, I can't give 

^ you a page number,^ but the book of Psalm can be found 
about midway through the Old Testament. (8) And they're 

- numbered in order. (8) ' (Give students time to find ^ 
Psalm.) (A) tJotild everone now take a few minutes t6 
read the psalm to himself , then we'll have someone read 

( 85. ' . . ■ 
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. * ^ it aloud, (8) (Pause to read.) ^(A) Who will vol- 
unteer to read'th6 psalm aloudZ^ (fe) Jane? (8) 
Jane: 1 The Lord is my shepherd; I sh^ll not want. '{2) ^ 

2 He maketh me to' lie down in '-green pastures: he 

lea.deth me beside the still waters.. ^2) , 

3 He re-stor-eth my*soul: he leadeth me^^ilTthe paths ^ 

o£ righrrtjBops-ness for his name ' 8^* sake . (2) 
A Yea, though I walk through the valley of the shadow. of 
death, I will fear no evil: for thou art with me 
thy rod and thy staff they comfort me. (2) 

5 Thou prei3arest a table before me' in the presence of 

' . miae enemies: thou a-noin-test my head with oil; 

/ . my^ cup rurlneth over. ' (2) / * 

6 Surely goodness and mercy shall follow me all the days 

/* ■ • . , ^ 

of my 'life: and I will, dwell in the hous-e of 
^ , ' ^* the ^Lord forever. (2) 

Teacher^; Fin'e Jane. ' (0) A good reading. (9) * But a few of 
those Words gave a little trouble. (8) Let's go back 
. to>clear them up. (8) First, you'll notice the old 
fashioned endings on some of the words. (3) Can you 
pick those out? (3) Pete? (3) 
^ Pete: Yea.- (3) There's maketh, leadeth, restoret^, leadeth 

Cagain) , tfiou, thy, thy (again) thou (agairG>T--pTc^p^ 
anci' mine sounds funny where It is, thou (again), anpintest 
(whatever that means), runneth, and ...*tha4:'s all. (2) 

/ ^ ' ' ' • 

Teacher: Good, Pete, I think you got them all. (9) ■ Now what 
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John: 

Teacher: 
/Debbie: 



Teacher : 



Debbie: 



Teacher : 



about the ''eth" endings? (3) How do we end these same 
worcjs today? (3) John? (3) 
"s*', like makes, runs, leads. (3) 

And what about the "thous'' and "thys"J? (3) Debbie? (3) 
The Quakers; say that. (1) And I think the Pennsylvania 
Dutch. <1) They all talk like that. (1) One time we 
got off the Pennsylvania Turnpike and went to eat in a 
place where rhey had that kind of f ood ,and you should have 
seen how they dress and everything. (1) ' 
I think you're talking about tffe Amish, Debbie. (1) 
Let's go back ^o what you said at the beginning about the 
Quakers. ^ (&) 'Some of them still do use thou and thy. 
(1) But do you know what they mean? (1) 
aure. (1) ^ That's their way of saying *'y6u" and "your'* 
and stuff like that. (1) 

You and your. (1) That's right. (9). But I'm not so 
sure it's an unusual way^of saying things. (1) After 



all, wer* re used to the way the commafic^toents say "Honor 
•thy father and thy mother." (1) It's ju'st that we've 
become a little less formal in the way we address people 
nowadays. (1) The same thing goes for the '*eth" 
endirrgs thaC we've changed to s's as John said before.* 
(3) There were a few other words that I'd like to check* 
on before we go into the meaning of the poem itself. ^ 
(8) :^ EkDes anyone know the meaning of re^tor^? (IX ' 
Jeff? (1) 1 . 



.Jeff: . To put back again' like when ycJu restore old furniture. 

(1) 

Jim: Yea,- or a house or something. 

Amy: ■ They do .that wdth paintings , too. (1) We learned that 

inMrt class. (1) They scrape all the dirt off them ^ . 
and the colors gefc bright again. (1) 
Teacher: OK. (9} Fine.' 19) Now let's look at the words 

surrounding the word restore. (8) "He restoreth my 
soul." (2) Do ygu think the poet is talking . about 
taking something off your soul so that it will get bright 
again? (1) Jane? (1) 
Jane: \Well, sort of. (1) I guess in a way, when you do some-^ 
thing wrong, your soul shows it. (1) I guess if it i^as 
something you could see 7 I mean your soul - maybe it'd 
get darker or sometljing. (1) Then when you did some-r 
^ ^ thing good, it would sort of get clean again. (1) 

Teacher: Well, I'm not so sure t?hat that's what the poet means. 

^ (10 or 1) but at least you've. got the meaning cf 
restore. (9) Now, what about righteousness? (1). Amy, 
r^ad verse number 3 ^gain, please. (8) . • . 

"He restoreth my soul: he leadeth me in the p^ths of 
rilghteousness for his name's sake." (2) 
lavid: That means good or something 'cause the Lord would be 
taking you d^own the('rcl'ad to go^od, not bad, (1) 
Teacher: Pete?' • (1) ^ \ 

, ^ ^'..Pete: _ What about justice, like "he leadet1\_me in the- paths of ^ 

' , ■ ■ 88 ■ ■ .. 
.ERJC^ ' / 
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Teacher: 



justice"? (1) 

Good, Pete. (9) Now one more word - anoints. (1) 
Does anyone know what anoints means? (1) Chip? (1) 

s 

Why don't you read the' sentence with the word in it? 
(8) 



Chip: 



"Thou anointest my head with oil." (2) It must mean 
to put on or something -*that sounds ickyi (1) 
Teacher:' To us it might, I guess. (1), But that was a Hebrew 

custom that showed when a person was favored or someone 
special*. (1) , We'll get into that a little more later'. 
(8) What about someone figuring out a x^ord to substitut 
for anoints^ in the sentence? (1)' Carol? (1) 
Caral:. Covers? (1) ' 

Te^dher: Speaking of ickyI (11 or"l) I doubt, that he was refer- 
ring to that much oil, Carol. (1). . 
How do you know? (1) Maybe >they -had strange customs, - 
too. (1-) . ' . : 

What about marks? (1) He "marka my hea^ (2) with^^ 
, oil" 'cause yoU said , it had something to do xfith marking 
somebqdy special. (1) , 

> > > ■ » ' I -r ■ , 

TeacHer: ' Caod, Dave*. (9) Let's get back to/the symbols befn^ 
; ' * used, i8) . Pete said tfiat a. sjrm^ol is something which 
statidfe for 'something 'else. (1) The poet her^ is David 



•Debbie: 



David : 



♦* / ,^^the same. person who as a. boy killed Goliath. (1) 
" Joe.:^ ; You mean the kid- with the slingshot?" (IX T);iat was ^ 
. ' CQol story^. (1) He hit th^ guy fight -In ^he head - 



0 



/! 



*' 

splat!-' ■(!) ' Really knocked him out. (i)^. He couldn't ' 
have grown up to be a poet - after bein' such a" hero - 

^ > r. 

» . that's goofy. (1) p , . 

Teacher: Weil.Jie did. .(1) May^e sometime you'd. like to read 

some of the other parts of the story of David to see how 

he grew up. (8 or 1) He was quite a hero, -but he was' 

also a poet. (1)^' Anyway, to get back to the psalm, (8) 

can anyone figure out what s'^bol David is using for God? 
■ •? - - ' -I ■ 

(1) Debbie? (1) 

Debbie: ^ The Lord? (1) . / ' ^ * 

Teacher: No, ^(10) that's just another word for the same person. 

(1) Chip? (1)' 
Chip: A shepherd?- (1) ' 

■Teacher: Right. (9)- See if you can pick out other words that 

. « - - ' continue the image- x>f the shegiiera and the countr.yside 

J, . 

. Rich? (1) 

Rich: "Green pastures^.-Walley ! . :and rod and staff" (2). ~ 

\. ■ 

aren't those things shaped like a question m^rk that the 

i ^ ' ' ' 

^ ^ Shepherd in pictures always are carrying? (1) 

Teaclier:; You're right. Rich. (9) • Anyone else have other; sugges- 

tions?" (8 or 1)^ John? (8 or 1) 
Jolin: 'What about still waters - that's country. (1) Besides 
^* y.ou always , have to have water near where yc^ur sheep are 

/' ^, gracing. (1) J ^ ' - / ^ \ 

Pam: And "leading mef (l)'] because that 's what t shepherd'^does 



with his sheep... and paths because that^s where he ^' 
leads them. (1) 

Teacher: Fine. (9) Now read through the poem again and find the 
relationship between the shepherd and Ifis sheep. (8) 

* 

Jeff? <8) ■ ' . 1 

Jeff: I guess it would be the same as betwe^ any shepherd and 

his sheep. (1) They depend on their shepherd for food 

and ^jflTater* (1) He leads them around. (1) 
Teacher: Then what do you suppose David is saying about his Lord? 

(1) Jane?. (1) 

Jane: That the Lord' is like his shepherd. (IJ That makes him 

the sheep, and the Lord leads him around. (1) 

Rich: Yeh, and that he depends on the Lord for his food and 

€iva*y thing. (1) 

Debbie: ^But that's not ttue. (1); The Lord doesn't give everybody 



their food. (1) They work to get money, then buy the 

food like we do. (1) 

t; - _ - ' 

Pete:^ Yeh, 'tut, like who provides the jo'fes and, who gives you the 

■ .■■ *^ 

brains to learn a job so you* can get the job? (1) / 
Debbie: Well.. . (1) - , - > 

Teacher: I think we're getting into personal beliefs here. . (8) 
It''ll be hard not to during our discussions. (f") But 
) to gey back to the poet himself, (8) why do you ♦think 

David chose to 'use the symbol^f a shepherd?^ (1) 
Tim: I 'Ca^se he thought sheep* were cool - right? (1) 



^1 
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, Teacher: If a cartoonist were going to represent the U.S., why 
. would he be likely to use the national symbol of the 
eagle? (1) ^ 
John: 'Cause everybody knows that. (1) 

Teacher: 0K^(9) so? .(1) 

Roseanne: Oh, I ge^t it, (1) ^ ' 

Pete: You always do. (11)- 

a 

Teacher: How do you. mean^ Roseanne? (1) 

Roseanne: Well, everybody here knows the eagle, (1) So everybody 

then must have known a lot about sheep, (1) I guess there 

J 

were a whole lot of farmers or something. (1) 
Teacher: Right - this is basically true, (9) A poet will generally 
lise symfeols that his audience of reader^ will be familiar 
with. (1) io sum up then, (8) we have here one of the 
mose famous poems in the Bible. (i; / It's a poem' in which 
the main symbol being used is the shepherd. (1)"* It's a ^ 
poem in which the mood of comfort and peace ^is brought out 
through David's choice of c^rtTin words and phrases. (1) 
It's easy to see why so many people "in the valley of the 
shadow 6f death" - those people who are sick or dying 
or those who have just lost someone close to them find this 

o 

Psalm very important in their lives. (1) Some of *^ you 
may remember seeing Governor" George Wallace reciting the 
Psalm at a s'pecial Mass said for him shortly after his 
serious injury, (1) Would someone read the poem once 
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more aloud now that we've studied its meaning^ more 
closely ^nd can appreciate it mo.re fully? (8) Jane 
read the, first time - let's have someone else - Jim? 
(8) 

Jim: Do you want me to read the old fashioned version -or the 

modem one we figured out? (8) " 

Teacher: Try^.the old one again, Jim. (8) I think it'll come much 

•/ ♦ 

easier now' (8) and it's really considered! a classic. ' 
(1) ' / ^ ■ ' 

Jim: ^ OK - here goes! ' (§) 

I 

The. Lord is my shepherd; I shall not want. (2) 

He.maketh me to lie down in green pastures: he leadeth me 

beside the stillVaters. (2) 
He restoreth' my soul: he leadeth me in the paths of 

righteousness for his name's sake. (2) 
Yea, though I walk through the valley of the shadow of 

death, I will fear no evil: for thou art with 
me; thy 'rod and thy staff they comfort me. (2) 
Thou preparest a table before mc in the presence of mine 

enemies; thou anointest my head wj^ oil; my cup 
runneth over. (2) 
. Surely goodness and mercy shall^ follow me all the days of 
my life: and I will dwell in the hduse of the 
Lord forever. (2) " * . 
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Practijce Exercise #4 for CONTENT 

This exercise is done on Tuesday afternoon (CONTENT only) and 
Wednesday afternoon (MODE-CONTENT) • 

The exercise is on audio-tape and is accompanied x^^ith slides 
and buzzes- A appears in the text to correspond with the 
buzz OA the tape, ' . • ^ 

Instructions for the observers are on the audio-tape. 

The audio-tape runs for 9 minutes. > - ' ^ * 



ITEM NO. 


TEXT 


CODE 


SLIDE 
NO. 


• 

DESCRIPTION OF 
SLIDt 




uurxng airections^ ine rirst 




81 


Teacher aldne 




voice you hear will he that of 


• 




at desk 




the teacher." 






/ 




< 










■ m 


/ 








(advance slide) 




129 . 


T at board, 




. ■ 

1 

■ 






talking ^ to S's- 




1 






no books 




I 

Teacher; Today we're going to; 

1 










read about the small; 










i 

country of Holland, i 










Although Holland is j 










a tiny country, long; 










ago It was a very ; 










powerful country. \ 










Before we begin to j 










read, let's locate -i 










Holland on the map. 






r 




I 

, Does anyone know 






r ' 
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ITEM NO 



TEXT 



CODE 



SLIDE 
NO. 



DESCRIPTION OF 
SLIDE 



1. 



on what . continent 

u 

it lies? 
Pam: Yes-, it is in Europe 
(advance slide) ^ 



T-talk 
6 



124 



T -with book; '.S'^s 
raising hands— 
no ]?ooks 



Teacher: ^i^Very good. Does it 
lie alon-g" the 'coast-c^ 
line or is it inland? 
• By inland I mean that 

* it , is ikOt near a 
/ 

/large body of water 
such as an ocean. 
Nina: I think it is along 
a coastline ^ 
Teacher:- Yes, it is. Pam^ 
come show us where 
Holland is on the 
map . 

Pam: Here it is . ^ 
(advance slide) 



S-talTc 
6 




95 



129 



\jT talking, to, S 's 

r 

at board-:-no books 



ITEM NO, 



TEXT 



CODE 



I Teacher : Yes , that * s ' right . ' 

One. of the large 
bodies "of wat^r which 
affected the- way tha 
people lived in 



Holland is the North 

•|.T-talk 

\ 't 

they lived along the 



Sea * 



Because 




sea they became 
sailors and fisher- 
men, Iliey klso^ 
became a great. sea 
power, even 



ruled other lands. 



^(actij^Ge slide 



LoQk at the word 
power on 'the- board. 
From what I Jtiave told] 
you, can you tell me 
or '-give me an idea 
of what power 



means 



er|c^ 

MffliffilfflffTlfl^ll 
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|T-talk 
1 



SLIDE 
NO. 



DESCRIPTION OF 
SLIDE ^ 



93 



T 'points to 
pt^rase on 
board 











fc 

f 


1 

1 I 


.-86- 


% 


.7 




IJEM NO, 


TEXT 


CODE 


SLIDE 
NO. 


DESCRIPTION OF ' \ 
SLIDE 




. Mike: If ^hey ruled other 


r 


• ^ 




• 


• people it might meykn 






K 




. ' ■ they had a lot of* 






4 




money. ^ 










(advance slide) 


\ 


- 129 


' T talking to S's 


•\ 








at board — no books 


■ ' <i 


Joyc'e: It might mean they 
were very strong. 
Pam: I think it means 




/ 




5. 


• they could tell 
\\ \^ everybody what 
^^^\^ • to * * dOj 
Teach^X Good<^ I'd like you 


/ 

S-talk 
1- . 






• 

K 


to look at -the word 
\1 have- just written 
on ^he board . 






iflO 

0 ^ 


, ■ .^ 

t 


(advance' slide)^ 

'■\ . ^ 

It is made up of two 


• 


92 


T (^nd 9* S's , ^ . 


• 


' ^ \ 

tiny word's you al- 

• . ready know} however, 

\ . 

it i^s not a Vompound 


/ 




' — 

/ 


o ' - ' 

ERJ.C , • . 


\ ^ ' 

97 / 'r^ \ ' ' 
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ITEM NO 



TEXT. 



'word. Can you tell 
me the tx^o little \ 
words? ' i 
Mike: car and ^ * 4 
Teacher: Put these tx7o words ^ 

together and tell me 1 

\ 

. the word. 
Mike : Cargo 
Teacher : If a ship is carrying 
cargo, whar doe's it 
have? X 
(advance slide) 



CODE 



S-talk 
2 • 



SLIDE I DESCRIPTION OF 
NO. I SLIDE 



Teach 



Jr.: 



George 



Pam: It might 6e< carrying 
something people can 
use. 

Yes, very good * • . 
You're getfting the 
right idea. Can you 
give me. an example? 
It might be something 
to eat or it; m^'ight 
: be tdols. 



T-talk 
9 



98 



69 'It and 10 

ISVs kith books 
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ITEM NO 



0' 



8. 



TEXT 



(advance slide) 



Teacher: ^ It could be. It 

might ^be s6mething 
which a country 
does not have and is 
buying from another 
country. 

Pause * ' . 

Lodk at the new word 

on the board. How 

many syllables are 

^ / in it? ' ^ 

Mikl: Three.. . ^ " 
/ — ' . . 

(advai:lce sJLide) 



Teacher: Try to pronounce the 
word, putting the 
stress or accent 



99 



CODE 



No- . 
t;a;k-2 



SLIDE 
NO. 



123 



123 



DESCRIPTION OF 
SLIDE 



T writes 



colony ^ and 
phoneti^c sp, 



on board 



T writes colony 
phonetic sp. 
on ioard 
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t . 



ITEM NO 



TEXT 



Mike: 



on the first 
syilable. The £ in 
* the first syllable 
sounds like ah. 
colony 



10, 



ERIC 



(advance slide) 

Teacher: Good x^ork. Now, can 
•• • 
< ' you define the word? 

Joyce: I think it's a little 

town or city to which 

people come from 

another continent 

*^ or country. They 

come ^o make a living, 

vmostly\ by .trading. 

\ 

The peciple who come 
, are called immigrants. 

It 

They are ruled by 
another country, 
(advance slide) 



Treacher: ^Ij^cellent. I would 
i 



CODE 



T-talk 
2 



S-talk 
1 



100, 



SLIDE 
.NO. 



92 



92 



DESCRIPTION OF 
SLIDE 



T and 9 S's >7ith 
books 



\ 



T and 9 g's with' 



books 



r 
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ITEM NOJ 



TEXT' 



ERLC 



11, 



12, 



CODE 



L like you to open your p 
book to page I58». 
The only thing- oji 
page 158 is a picture 
of boats. What kinds 
of ship^ do you s^e 
- * ? Are they 
modem or old- 
• fashioned? 
Mary : Old-fashioned . 
Teacher: Whajt type of ship do 
they look like? 
|» (advance slide) 



} 

Mary: They look like 
pirate ships. 
Why do you think 
that? 

Nina: Because of-^the sails 
and the way the 
ships * are built, 
It's not a pirate 



T-talk 
6 



Teacher 



S-talk 
6 



Teacher: 



SLIDE 
NO 



124 



101 



DESCRIPTION OF 
SLIDE ' 



T with book; S's 
raising hands-^ 
no books 



I J: 

1^ 




ITE3^ NO 



TEXT 



13. 



/ship, but at the time 

it tfas used it had 
. something that a . 
pirate ship arlso had 
Gearge; The flag? ■ 
(advance slide) 

[Teacher: Yes, but What else? 

You can* see it in 
the picture because 
* it \s in a storage 
place on the ship. * 
. Pam: The food and* . . . 

I Teacher: A word we discussed 
before. 
Pam^ Fot)d and cargo! 
[Teacher: Right? These\ ships 
were ^uil^/>&y the 
Dutch in order to 
carry cargo especial- 

' ■ ly. 



CODE 



S;LIDE| DESCRIPTION OF 
NO. I SLIDE 



T-t"alk 
6 



92 I T and 9 S's with 
books 



ERIC 



102 



1 
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I 



ERIC 



\ 



1? 



NO, 



TEXT 



J 



14. 



0^ 



\ 



15. 



I (advance slide) 

Now I'm going to write 
another word on the 
tboarcl. I've just 
written' America 
, on the board ^ . ' 

You tell me what plat 
it reminds you of. 
Anne: The United Statues. 
|Teachel:: .Alright. If I add' 's' 
to the word what will 
it make you tliink of? 

(advaiTce slide) 

J • :' 

. . ■ i 

Nina: Two Americas. 
Teacher: D^a^^two Americas are 
there? 

Joyce: The two continents 
^ of North and 
South America 
Teacher: V|ry good. We shall 
see how the Dutch 
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CODE 



T-talk 
2 



-talk 
1 



SLIDE 
NO. 



93 



69 



DESCRIPTIX)N OF 
SLIDE 



{ T points to 
phrase on" 
aboard 



T and 10 S's with 
books 



-9-3- 



ITEM NO 



16, 



ERIC 



TEXT 



I CODE jSLIDE 

u6 



,^ed these ships both 
in North and South 
America, in Africa, and 
in the West Indies and 
' East Indies. l\e just 

written New Amsterdam 
> on the board. Amster- 
dam is a very important 
city in Holland, 
(advance slide) 

> 

It is the capital and 
largest; city. Although 
this city does not lie 
^long an ocean.it Xs a 
great port. It lies 
along a river and 
canals ,have been built 
which connect^ the river 
with the North Sea. The 
ships * ' we shall read 
about brought prodiictsi 
from many strange lands 
to thiis city. Look at 



\\ 



.104 



92 



DESCRIPTION- OF 
SLIDE 




T iNf^ 9 with 
books 



T-talk 
1 or 6 



IT % 



-94^ 



ITEM NO 



TEXT 



; the board again, 

(advance sl^de) 



17. 



CODE 



o 

ERIC 



*- Have I simply written 

Amsterdam, or have 
I added something to 

. it? ' 

Tom: You put the word new 
. in front of it. 
Teacher: You are right * 
The ^reason 'I have 
written New " » 
^ Amsterdanj^^s because 
the pefople^of Holland 
cam^ jto ' North America 

ong ago and began 
a colony there,, 
(advance slide) 




They' traded with 
this colony and call- 
>*.ed it New Amsterdam. 



105 



T-talk 
9 



SLIDE 
NO. 



129 



92 



DESCRIPTION OF 
SLIDE 



T at board, 
talking to S's — 
no.*boQks 



T sifid 9 S"^ with 
books 
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/ 



i 



ITEM NO.'I 



EXT 



\ 



ERIC 



Pam: Where was the ' 

18, I ' colony ^ ? ^ 
Teacher: It was In the stat( 

of New York, 
(advance slide) ^ 

. . I would like you 

. read the story on 

.■ \ ■ ^ 

' pa^e 15^ and find out 

two fhingsj 1) Find 

' out how the Dutch be- 

caTi\e a great^ power 

19. I * . ^\ long ago * , 
and 2) Find out how 
the ghips in the 
picture helped them 
to become strong. 
Are there any 
questions? 



(advance slide) 



CODE 



.S^ta 

1 



T-talH 
8 



SLIDE 

no 



69 



BfiSCRIPTION OF 
SLIDE 



106 



68 



T and id S*s 
with bddks 



^ ,1 



S^s reading 
silently from 
books 



A 



ERJC 



ITEM NO 


- _ rTKXT' 


CODE 


SLIDE 


DESCRIPTIi)N OF 




n— * ' 




NO. 


/ . ^ SLIDE 












20. 


Pause * ' . \ ■ ■ . 
Anne: . Wha.t ' s - this word? • 


No~. 
talk 4 




/ 

> 


V 


^ I've never seen it 






\ 


■ y 


4 

before. ^ 
Teacher: It's starboard. It 








• 


' of the boat. 






• 




(advance slide) 






T'and 10 S's 




>• 

liUW ULlctU yuLl LidVc 

Tini^hpH TP^iH'fno' T 


• 


* 


' with "books 

L 




would liice you to 










write a sentence 










* ulary words l£sted at 










^ the end of the story. 


> 








The a/entences don't 








21. 


have, to be long *. .* . 
jjust make sure youj 


T-talk 


** 


it 




use eacTi word in one 
sentence'.' 






to 




* * 










■. 107 
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ITEM NO.F ^ 



TEXT 



22. 




(advance slio^) 



/ Can I help you^ Nina? 
Nina: I'cion^t know this 



word. 



I 



Teacher: Well, let's find 

where it\was used in 
the story. Herj it 
,. is, ' Can you read the 
sentei^Pfce * ? 
Nina: ^'The Dutch sailors 

were able to navigate 
their ships by . 
^ " watching the position 
of the stars 

TeaQher: \Can you teXl from 

J, ■ . • ' 

this sentence what 

\ 

navigate means? 
Nina"^: Sailing? ^ 
(advance slide) 



Teacher : 



CO 



That's close. Why'do 
you think they^look 

108''" 



CPDE 



T-talk 

8 ( 



SLIDE 
NO. 



116- 



UESCRIPT'ION OF. 
-^LIDE 



X. points Into 
1 S's book? 



57 



r points- into 
1 S's book 



r 



V 
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ERIC 



TTFM NO 


. TEXT- 


CODE 


SLI^E 
NO. 


•desjcription of 

SLIDE 






at the stafrs to * 








1 , 








\ 










Trtalk 








23. - ; 






1 






« 










i 








Nina: 


To see if ^they're 










• 


nn mtiTQP • Oh T " 










1 


I 










t * 


IVlIk^W • • • ^ L. UiCdiiO 


,, 










\ ' 










a ♦ 


G f- P'P 1* "VflP ^ll"fTi "fn f"flC» 




















if. 

T 6^ 


/ 


right direction. 






t 

' 1 


V ■ ■ ■ ^ 


vaavance 


sxiae^ ^ 




58 


T & S smile 












at each other 
















i eacner ■ 


Very good. Now can 












yuu wtJ-Ltr*^ seniience 












u o -J- 1.1. a V J. i^ci I- c • 




1 






IN Xilcl ■ 


1 tic Doy navigatea cne 














S-talk 






24. - 




1 










rocks. 










Teacher : 


Good^ ^ 




» 






(advance 


slide) 




90 ^ 


i at aesK , 












pointing to 












o S s 




Mike; 


Are we going to 












recess soon? 






• * 






109 





















ERIC 



ITEM NO, 



TEXT 



CODE 



25," 



26, 



NO, 



'Teacher: In ^bout 15 minutes. 

, 'T-tall^ 
* Have you children | 11 

i • 

finished your ^ 
sentences? , 
Joyce: Yes, Can we. play * 
basetiall tHiis after- 
noon with the other 
class? 
(ad^nce slide) 



Teacher: That might be 
arranged. You 



\ 



90 



DESCRIPTION OF 
^SLIDE 



chlldre> had better 

go back to your 

dd^k& and be quiet. 

The rest of the class] 
» 

±^ still working, I 
\ know you're excited 
* .about * recess but 
if you're not quiet 
until it is time, 
I'll shorten it, 

♦liO ' 



I T-talk 
.10 



T at desk poii> 

tjQ 3 S*8 



V 
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ERIC 



Alright, put yoiJr % 
books -away and'^et's 
line up for recess. 



HI. 



SLIDE 
NO. 



DEl'SCRIPTION OF 
SLIDE- 



L- 



f -101- 



Practice Exercise #2 for MODE-CONTENT 
This exercise- is -done on Wednesday afternoon. 
The exercise is on audio-tape and is read item by item, 
ftistruetions for the observers are on the audio-tape. 
The audio-tape runs 15 minutes. 



ERIC 



ITEM 
NQ. 



1. 



2. 



3. 



TEX' 



t 



An aide says to a grio-up of 
sevBn students, *'Can you think 
of another word that means, a" 
violent windstorm;, like the 
word ttfrnado that is written 
on, the blackboar4?"*as the 
teacher watches. 

The teacher points to tl[ie 
a^tters ^ on the bo'ar^ and 
says to a ^oiip of 3 students, 
"This sounds like grrrrr." 

A machine and a student are 
pronouncing words at the same 
time, while the teacher ^.is' 
watching. 

/The teacher says .to he'r'" class 
of 10 students, "You ai.1 ,did 
very well on your spelling 
tests yesterday," 

<■ . * 

While the teacher is writing 
pronunciation marks on some 
words on the board she^says, 
"I want it quiet in this room.," 
to fifteen students in the 
class. * ♦ 



CODE 



Other 
Adult 
talk,l 



rr-talk 



S-talk 



T-talk 



-talk 
10 • 



112 



SLIDE 
NO 



61 




49 



1*31 



72 



21 



DESCRIPTION OF 
SLIDE 



Aide in 
front of ^room, 
1 S rai-ses hand. 



points to 
board , ' aide next; 
to controlled** 
reader. 

1 S with tape- 
recorder — no 
books . 

• ^ - 

T it>^.front of 
rood, books open 



writes 
on board. 



•-102- 



TEXT 



After the teacher has asked the [No- 
class how to spell beagle , , \talk 
four children raise their 
hands. 



The teacher^and four students^ 
watch a film about Great 
Britain, ^ 

One student is sitting in the 
front of the..rooTn watching a 
' filmstrip spell words, while 
the teacher is'^watching her. 
Th^ rest of the, class is doing 
workbook exercises . 

While the. students are talking 
softly to each other, "and 
drinking iinilk,. the tearx:her is 
counting milk money.* ^ 

An aide is pronouncing^^a wo.rd 
for dne ^udent while the 
teacher watches. 

While a class of 8 students is 
writing stories, a student 
goes up to the teacher's desK 
and asks Jier hov to punctuate 
sentences ; she looks at her 
paper and makes tH'e correct 
marks . 

-The. teacher and a student 
'are in the front of the'^room 

reciting 'multiplication • 

tables together. 

The aide is reading a story 
al'oud to ai^iiilass o^ 7 ^students 
while the teacher watches. The 
students dcf not have books. 



CODE 



Mach. 7 



Mach. 5 



113 



No- 

talk 

11 



Ot?her ^• 
Adult 
talk, 2 

No- 

talk-,; 
3 



T-talk' 



Other ' 
Adult' 
talk 
or 6 



SLIDEDESCRIPTI^ OF 



NO. 



67 



10 . 



>8 



30 



45 



32 



.63 



92 



r at desk, 4 S's- 
raise hands. 



r next to .machine, 
S's look at scteen 



1 girl with \ 
"^teaching machine 



SLIDE 



T al-one at desk 



Aide at 1 S's 
desk, T watches, 



S next to T's 
desk. 



and S in front 
of room,, no books 



Aide in front of 

all have booths 

open 



-103- 



• NO. 



14. 



15. 



16. 



17. 



18. 



19. 



r 



ERIC 



TEXT 



The aide asks 'the teacher how, 
to spell: a word and the teacher- 
replies , while the 10 students 
in the, clar^s are .drawing 
pictilres . 



Aft^ the teacher^ |ias asked* for 
tl><s definition of cow^ one , ' 
student in a group of four 
answers, "Tha^t^'s an animal ttiat 
goes oink, oink; and you get 
bacon from l^t ^" 

The teacher calls one 'student 
up^to. her desk and says, "The 
stoty that ^you wrote yesterday 
was Veally • good. " . The other 
students afe playing word 
games . ^ ^ 



\ 

The teachea: and 4 students are 
listening to a record which 
.is reading a story about dogs 
and they are -passing around 
photographs of dogs. 



The teacher watches a class of 
three students 'who have just 
read a poem about horses and 
one stij^lent says, "I got bitten 
|)y a horse once. " 



The teacher lis'tens' to a 
recordihg of the alphabet 
while the seven students in 
the class play word games. 



CODE 



T~talk 
8 (see 
rule 5 
page 31 
in this 
report) 

talk 1 



talk 9 



114 



Mach 7 
(see 
rule 9 
page 34 
in this 
report) 



talk 1 
(see 
rule % 
page 31 
in this 
report) 

Mach 8 
(see 
rule 5 
page 31 
in this 
report) 



SLIDE 
NO. ' 



105 



13 



66 



DESCRIPTION OF 
SLIDE 



T, and aide standi 
on side ' of room. 



T looks at 1 S'. 



T at desk, 1 S next 
to', her'. 



T-and 4 S's look 
at taperecorder.. ' 



T look3 at 1 S, 
.bqoks'open. ^ 



T alone with 
tape recorder. 



-104- 



ITEM 

NO- 

-% 



20. 



21. 



>22. 



23. 



24. 



^ 25. 



26. 



ERIC 



TEXT 



CODE 



While 5 students are drawing 
p^.ctures, the principal and 
teacher discuss the next day's 
assembly. 



The teacher is waiting for an 

answer to the question sh^ has 
(directed to the class of 8 
students about where the verb 

of a sentence should go on the 
diagram line she has just 
dratinai , ^ * 

Three students and an aide 
recite a Mother Goose poem to- 
gether from memory, while 
the teacher watches tjiem. The, 
students have never read the 
poem. ' ' 

i * 

There are 2 groups of 4 
students eaoh making murals 
and the teacher, who is watch^ 
says, "The group in ,the corner 
is getting too noisy." 

Five students and the teacher 
watch a cartoon. . 



An aide says to the* teacher, 
"What time is the assembly this 
afternoon?" The 5 students Un 
the class are writing stories. ' 

One student reads silently from 
a controljled reader in the back 
bf the rdom while the teacher 
watches. The 5 other students 
in the class do workbook 
exercises'. 



Other 
Adult 
talk or 
T-talk 
11 

No-t^lk 
3 J 



Other 
Adult 
talk 7 



T-talk 
10 



J 

115 



112 



Mach» 7 
or 11 



Other 
Adult " 
talk 11 

Mach. 4 



SLIDE 
NO. 



[DESCRIPTION OF 
SLIPE 



73 



12§ 



33 



42 



18 



T and principal 
stand at side 
of room 



T points to 
board, S's 
have books 
open. 



Aide at 

fi-ontj of room, 

S's no books. 



T at ?iesk and 
snapping fingers. ' 



- T 

T next to film- 
strip machine, 
S's watch. 

T and aide sit 
at side of room. 



1 S looks into a 
teaqhing machine, 



ITEM 
NQ. 


TEXT* 


CODE 


SLIDE 
NO, . 


DESCRIPTION OF 
SLIDE 


27. 


The aide says to 3 students, 
Which letter comes f if s t in 
the alphabet, Q or S^?" while 
the teachei" watches' 


> Other 
Adult- 
'^-^ talk 
5 


51 ^ 


r 

The Aide points 
to boaiC, S's 
watch, and T 
s.tands *next to 
a machine. 




a 




* t 








J 
















A 














\ 

■ \" 
\ 




* 


» 




s 


f 

f 






«• 




k 

\ 


• U 




; 




\ 




4 


° ' . - ' lie' 






0, 
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Practice Exercise #3 for MODE-CONTENT 



This exercise is d^e on Wedn^day afternoon. 

The exercise is on audio-tape and is Accompanied with slides 

and buzzes. . A a|)pears in the text' to correspond with 
the Buz^ on th^Vtape. 

<i ' " ' ' 

Instructions -for the 'observers ate on the audio-fape. 



The audio-tape runs for 10 minutes. 

( 



ERLC 



1 



' ITEM NO. 



iSlXT 



• CODE 



During directions : 



(advance slide) 



"The first voice you hear x^\l 
be that of the teacher, Mrs7 
^l)jl?ite." " . . 

[rs. White: Good-morning, I 

am Mrs. l^ite. 
(advance slide) 

"Th^ next vopice you hear will 
be that of the aide, Mrs. 
Spencer" * 
Mrs. Spencer: Good morning,, 

^ am firs. Spencer. 
The practice exercise will 
now begin . " ^ 

117 



" b 

1 



SLIDE 
NO.. 



10 



DESCRIPTION OF 
SLIDE 



T alone /sitting 
at desk 



81 



Aide alone sitting 
at desk 



-107- 



NO 



text; 



(advance slide) 

t 

Teacher: Today we're going to 
do several things, 
4 I Some of us are going 

to work on spellings 
we'll be doing some 
reading^ from the 
controlled reader, 
and Mrs. Spencer is 
going to., help sqme 
of you with contrac- 
tions.\ 

ftrs. Spencer: (food morning, 



CODE 



SLIDE 
NO, 



104 




X 



1 



boys and girls. Isn't 

6 

it a, nice day today?* 



(advance- slide) 

Teacher (to aide) : 

Mrs, Spencer, why 
don't you take Group 
A with you to the 
* back of the room. 

118 



Other 
Adult- 
talk.,^ 

1 . 



DESCRIPTION OF 
SLIDE 



T and aide in 
front of/room 
S's with books 



105 



T and aide alone 





0 






4» * 

< 
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Y 


•* 








ITEM NO 


.1 . ' TEXT 


CODE 


SLIDE 
NO. ' 


DESCRIPTION OF 
SLIDE - 




Remember to stress ho^ 










and why the apostroph 

1 is iised. ^ 
i ' 


e 






a' 


Mrs,- Spencer; All right. What 

1 lesson ,in ,the book ^ 
1 f 

j should we do today? 
1 onaxx i start witn 


• 




J 


2. 


1 Lesson 4 or have 


Other 








1 vnn Hnnp t"Vii5i~ nrto a1 — 

1 ^ 


AQUXt 








r ready? ^ 


taxK y 0 








Teacher: Lesaon 4 is fine. 




















Group B, will you go 

' ' ■ ' ' "7 

faiL oy cne controxxeci 
















. • j 


reader and Group C, 






m 




i „ take out your spell- 










ing books. 










(advance slide) 




46 


Aide and T 










{ 

with 4 S's — 
open book 




Mrs. Spencer: Today 'we're 










going to work with 










contractions. Turn 










to Lesson 4 in your 










workbooks. Does any- 










* one know 






J 



-109^ 



ITEM NGJ 



TEXT . 



3. 



■ J 



ERIC 



4. 



^contraction 



No? (W-rite^ d 




Julie: 



on. the board. ) I'm 
-writing a wqrd which 
is a Contraction on 
the board. Wh.o knows 
what this word is? 
Doesn ' t 



r (advance I'lide) 



Mrs. Spencer: GoocJ. Does any- 
one know what two 



words makeJQp doesn' t? 



Ni^a: 



Does and * and 

Tom: No, dv and not 

George: What^s that funny 
mark in the word? 
Mrs Spencer: Don't call out ^ 
George. I' 11 call on 
you if you raise your 
hand> None of you 
children has given 

. 120 



S-talk 
3 



SLIDE 
HO. 



109 



DESCRIPTION OF 
SLlDE 



Aide with SL's — 
T watches from 
desk 











/ 


o 




1 * 


< • 


if 








y 








■ 




i\ .-110- " - 

• 


\ 












• turn NO , 


TEXT • ' .. 


CODE 


^LIDE 
^NO. 


DESCRItlJ^TtQN OF 


> 








■ 








• 






- 


^ the r^ght answer yet. 






K 


♦ 








Does anyone' hjave 
another g^uess? 
^^advance slide) ^ 

4^ * • ^ 




% - 

* ^ 

78 


, , '^ 

V 

» 

Aide^^^oints to . 




• * \i 

; \ 


> X 
t 




* -41 

\ 

Does. and not are the - 
two words in^doesn't 




\ 


phrase on 
blackboard; T 
& ,S's watch' 




• 






* . Now I 've 
written does and not 
.0 c^n the board. What . 


Other 
Adult- 
talk, 3 


V 












letter is missing 


- 


- ■ 












)v from these two words? 

O . 

Nina? 














4 

< 


(advance slide) 




109 


Aide with S's — 
T watqhes from , 












• 




desk 




* 






l^ina: The o is not. 

Mrs. Spencer: Is that right? 


i 




■ ^ 




V 






\ 






^ ' 4 
\ 




ERIC 






•■'l21- 






^ . • a 


V 


• 

















-111-^ 




fry 



/ITEM NO. I 



TEXT 

— L 



I "Pause * T 

Students : Yes 
(advance slide") 



Mrs. .Spencer; yVery good. Now 
getting back to you 
s 6eorge...the funny 
^'nt'^rk is called an 
apostrophe. Let's** 
all say it together. 
Everyone says "apostrophe" * 



CODE 



No-, 
ti^lk 3 



Other 
Aduit 
talk ' 
or S- 
,talk,2 



SLIDE 
NO. 



45 




Good. The apostrophe 
is in- the word to re- 
place -missing 
letters. In t^is 
case, which letter 
- did Nina say was 
missing? 

122 



DESCRIPTION OF 
SLIDE 



Aide points 
into an S *s book 
--T watches; ^ 



/ 



TEXT 



Julie: The o^, 
(advance slide) 



Mrs. Spencer: .iet's see if we 
1 \ can think of other 
„ words that wd Use 
everyday which are 
contractions/ 

Suppose we wanted to 

• . '* - . » ^ 
• make was and not 'a 

contractibn. y ^ 



CODE 



Mary: 



Vhat would that be? 
wasn't 



Mrs. Spencer: Good. Who can 
* think .of another con* 

' traction? I'll write 

them on the' board as 

^ • ■ '• 

you say them. 



Other 

Adult-- 

talk,3 



SLIDE 



. 61 



DESCRIPTtON OF 
SLIDE . 



Aide in. froi;it . 
of'S's"t Watches 
from desk ' 



123 























• 
































* ft 




' , . -116- ' 






•\ 








4 


r 












ITEM NO 


•1 


'TEXT ^ 


CODE 


SLIDE 




DESCRIPTION OF 




0 










NOV 




SLIDE 




-s. 


* 


(advance 


slide) 








Two S's talk- 


















aide & T x^atcli . 






0 


Tom: 


' don't 














« 


Mary :. 
1 1 


won't , 
















Mike: 


didn't 














9. 


r George: 


How .»about 
-J • 








• 




0 ♦ • 




1 




S-tal] 
















wouldn't **? 


















3 














1 Cadvance 


slide) 




14 




T & S's lop'k^ 


■ % 
















at tape recorder 


















— closed books 


;. 1 


ft 


• 


Teacher : 


While Mrs. Spencer is 


















working with Group A 








• 










I'd like Gfoiip B to 










; • 




» 1 




do some work in their 


















spelling books, 














*^ • i 




^ave a tape 


















recording of the 


















words in ^^^sson 12 










i 








that we worked on 














10. 




the other day * . 


r-talk 
















\ 


3 














* 


3 












♦ 














1 








0 


• 










I * 


ERLC 


f 1 




124 



























ITEM NO, 



TEXT 



I Tom: Oh, boy, a tape 

recordeiSl 
Teacher: After I start the 

tape, listen for the 
M»7ord and then write 
the correct spelling 
in your workbooks on 
page 5. 
(advance slide) 



11. I Julie: 



Are you all ready? 
Julie. will start 
the tape recorder, 
/please? , 
It doesn't work * . 



Teacher : 



Julie : 



Did you push the 
"forward'' button? ' 
Oh, J pushed the 
"record". . .there, novi 



CODE 



SLIDFT 
NO- 



S-talk 
8 ^ 



13^ 



DESCRIPTION OF 
SLIDE 



T & S's look 
at tape recorder 
— afi S pushes 
button 



-115- 



ITEM NO. 



ERIC 



12. 



13, 



TEXT 



CODE 



Teacher: Let's not talk now,. 

get ready for the 
. first word, 
(advance slide) 



The tape recorder is 



now on. • 
Machine: giraffe . "^^ A 

giraffe has a long 
neck. 

(advancer's lide) 

"Machine: motor. ^The motor in 
the car was not' work 
ing . 

Pause * 

(advance slide) 

Teacher: Group C. I'll be with 
you in a moment. 
Please be quiet. . . . 
Group B is taking a 
test. I think it 

would be nice if 



Mach 



126 



1, 

No- 



talk, 5 



SLlbE 
NO. 



25 



25 



3'3 



DESCRIPTION OF 
SLIDE 



T and S's look 
at fape recorder 



T & S's look 



at tape reeorder 



T sitting a't desk, 
snapping fingers " 



-116- 



ITEM NO 



14. 



15. 



TEXT 



you thought ^ 
about what other 
i^^dents are, doing 
and not talkloudly • * 

Machine: yellow . I bought a 

yellow balloon at the 
»fair. 

(advance slide) 



CODE 



Teacher: Ok, Group C, let's 
get ready to read. 
Our story today is 
an interesting one,,, 
' it's about a tornado. 

Who knows what a 
' tornado is? * 

Julie: A big storm.- 
George: A funny cloud that 

picks up houses. 
Mary: There was a tpmado 
- in the Wizard of Oz 
and it carried a 



T-talk 
10 



T-talk 



SLIDE 
NO 



DESCRIPTION OF 
SLIDE 



T & 4 S's 

watch 'controlled 

reader ■ 
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ITEM NO 



16, 



TEXT 



housej a girl, and a 
dog to a far away 
land. ' * 
(advance slide) 

Teacher: It seems you have a " 
- "good idea of what a 
tornado is. In this 

* 0 

story the tornado 
called a^ twister. 
Why do^tou think it's 
called that? 
Beqause it twists and 
turns. * 



CODE 



sliOe 

NO 



Tom: 



Anne.: ^ Because the clouds 
come twisting down 
from the sky. 
Teacher: Good. Do we have a 
lot of tornados her6 
in Maine? . * 
Julie: No. 

Teacher: Where Sre there a lot 

of. tornados? . 
(advance slide) 



S-talk 
6 



10 



DESCRIPTION OF 
SLIDE 



T & 5 S's watch 
cqntrolled reader' 



T & 4 S's 

watched controlled 



-118- 



ITEM NO 



r 



ERIC 



•17 



TEXT 



CODE 



18. 



We'll find the answer 
to' tKat in the sto^. 
I'm goings to start 
the re^ad-^r now. * » 

George, will you turn 
down the lights on 
this §ide of the room' 
Tocjay's speed will be 
a little faster' than 
yesterday's. • 
Machine starts 
Tom:" A Texas Twister 

(advance slide) } 
Teacher: I -think it's better 
' if we read to our- 
' selves , Tom. " Every- 

body can try to keep 
up with tl^e speed. 

Pause * 

Teaqher: Group B, are you 

finished? Good, turn 
\ back to page 2 in 
your workbooks and 
correct your words. 



T-talk 
8 



SLIDE 
NO 



Mach 4 



/ 



10 



DESCRIPTlb^ OF 
SLIDE 



T & 5. S's watch 
controlled reader 
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ITEM NO 


.TEXT 


1 

CODE 


SLIDE 
• NO- 


DESCRIPTION OF 
SLIDE 




(advance slidte) 




63 


T and S^>>aiv In 
front of room 




When you're finished 
do. page 6, using the 
words that you rafade 


• 


• 


V 

1 




0 

mistakes oti. 










Julie: I got them all ^ 










* ' . ^ right. * 


&-talk 
5 




o 


Teacher: Good, Julie.* You can 
go to the library 
Shelf and pick out a 
book to read* 










(advance slide) 






T & 4 S's have 
books open 




Teacher: OK, Group fl. .Open''' 






> 




your books to page 




7 




20 . 


203 * to the story 
that you've just read 
on the controlled 
reader. -Where did 

■ ( 

this^ story takepl^ce? 


T- 
8 


* 

^ * 

• •> 




George>: ,In Texas. 










(advance slide) 




1 


f & 5 S's talk— 










tiave books open 



i' 
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ITEM NO. 



. TEXT 



21. 



1 Teacher :/What was. the weather 

like on thie ^ay that 
/ 

the twister, came? ^> 
Julie: It was h^t. 
George: It was still and 
V quiet. 

It ha^ J^stj rained. 



CODE 

-A 



Mary: 
Anne : 



No it liadn' t. It 



hadn't * rained in" 
a long time. 
Mary: There'were lots of 

dark r^iny clouds ' 

r 

though. 

[jeacher: You' re both righ t,^ 

It hadn' t rained in * 

r 

r ■ 

a .long time but th.e 
sky was full of dark, 
' rainy clouds. • 
(adv^ee slide) 



S-talk 
1 



SLIDE DESCRIPTION OF 
NO. I ' ^ SLIDE 



-ERLC 



Was it windy? 
Georg^: It was real still 
before the twister 

131 



looks at I'S 
lin class — all 
have ^ooks open 



-121- 



ITEM NO J 



TEXT 



CODE 



SLIDE 
NO, 



DESCRIPTION OF 
SLIDE 



S-talk 
1 



came but then^ it got 

really windy when they 

I ^ 

22, I saw * the twister. 

Teacher: Who saw the^ twister? 
|(Mary: . A man and three 

. children. They W^t 
to the house and 'told 
mother." 
(advance slide) 

Teacher: Then what happened? 
[ Julie :^ They went to' the 

basement. 
Teacher: -"^at word did they use 
\xi the story that 
23V I means the same as * T-talk 

basemetat? 

Look on page 204 and 
see if you can find 
it. Raise your hand 
when you have found 
the word and can read 
the sentence, 
(advance slide) 
Julie? 



T & 4 S's have 
books open 



132 



T looks at I's 
in class — all 
have books open 



-12^- 



ITEM NO* 



TEXT 



CODE 



SLIDE 
NO. 



DESCRIPTION OF 
SLIDE 



24. 



25. 



Julie: I found it. The last 
^ sentence on the page, 
(reads) "Joe said, 
'It looks like we'd 
* bettef: go to the 
cellar. We '11 be safe; 
- there." ^ 

(advance slide) 



S~talk 
2 



Teacher: Wfiy do people go to 



basements and cellars 



when tornadoes come? 



Pause * 



Anne?^ 

Anne: Because then they' re 

underground* The 
tornado' can't hurt 
» them if they' re 

underground* 

^advance slide) 

George: The tornado doesn't 
always touch the 
ground but if it doe 



No- 
Talk u 



67 



T at desk — 

4 S's raise thei 

hands 



T & 5 S's talk 
have books open 



V . 


• 

\ 




r 

-123- 


... - 








- ITEM NO 


. . - TEXT 


CODE 


SLIDE 
NO. 


DESCRIPTION OF 
SLIDE 


• 


^ r 




it can t reach down. 






> 

r 


* 




Tfeacher: 


Very good. I'd like 
yoii to answer the rest 






1 




26. 

• 




of- the questions * 
which are on page 206, 
When you're finished 


*^ 

Trtalk 
8 

f 












you may take ^out your 
crayons and draw a 
picture of a tornado 
or any part of the 
story that you like. 


c 


t, 








j( advance 


siide) 




. 4 


T talks to 1 S 






\ 








in f roixt of room 






George and Mary, 


• 








4 


• 


let's go back to the 








- 


11. 

* 




back of the room * * 
• 

and review thos.e 
multiplication 
tables that we did 
yesterday in class* 


T-talk 
8 




• 

» 

t 








/Mary, will you start 
with 'the 2's? 












(advance 


slide) 




23 


2 S's and T sit 


ERIC 






134 






in back of room 
— - no books 
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/ 



ITEM NO 



ERIC 



28. 



29. 



^ TEXT 



Mary: -2x1=2, 2x2=4 
■2x3 = 6,2x4 = 8 
2x5*'^ 10, , 
2,x 6 =12, 2 X 7 = \4 
,2 X 8 = 16, 2 X 9 •= 18 

2 X 10 = 20 ; 

Teacher: Good, Mary. George, 
can you do the'*5's? 
(advance slid^ 

George: 5 x 1 = 5, 5"x'2 =.10 
5 X 3 = 15 , 5 x 4 = 20 
* 5 X 5 = 25, 
" 5 X 6 = 30, 5 X 7 = 
35, 5 X 8 = 40, 
5x9= 45, 5x10=. 
50. ( 

Teacher: Very good. 



CODE * 



S~ta 
7 



S-t|lk 
7 ^ 



SLIDE 



DESCRIPTION OF 
SLIDE 



23 * 2 S's arid T sit in ' 
backi-'of room — no 
books 
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Practice Exercise 7/5. for MODE-CONTENT 

... * I 

This exercise is dc^e on Tuesday afternoon. 

(CONTENT only) arid on Thursday afternoon > 
(MODE-CONTENT) 

The exercise is on audio-tape. 

The instrubtions for the observers shoulcl be 
given by the trainer. 

The correct CONTENT Codp.are in parenthesis at the end 
- of each sentence. ' 

The audio- tape runs 12 mi'ntJtes. 



I 



Teacher:- Our story today is about a secret. (6)' What is a 

secret? (6) Anne? (6) 
Anne: It's something you tell just your 'friend and she's not 

supposed to^ tell. (6) 
Mike: She'll probably tell, though. (6) A secret is some- 

thing you know and don't ^11 anyone. (6) 
Lisa: But Mrs. White, you can. tell someone a"" secret. (6) 

Teacher: That's the problem with a secret - how many people can 
^ know something and have it remain a secret? (^6) Do you 

all agree a secret is something you don't want everyone 

to know? > (6) 
Students: (Various responses of agreement) (6) 

Teacher: The title of our story is A Secret for Twenty-five Years. 



(6) Now that's a long time to keep a secret, isn't 
it? (6) Find A Secret for Twenty-five Y...a in your 
books/ (8) 

1C6 
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Teacher: 
Tom : 

Teacher : 
Tom : 

Teacher : 

George : 
Teaqher : 
George : 



Teache^ 



Julie J 



Teacher: 



Julie: 



Tom, how do you find something quickly in a book of 
X stories? (1 or 7) 

Oh. Vou .look in the Table of • Contents . (1 ' or 7) 
Where do you find thfs- story smarts, Richard? (1) 
On' page 204. (1) . , - ^ ' ' „ 

, L-et's all turn' to. 204. '> (8) When do you .think this 
■story takes place? (1) ' Geor^? <1) 
A long tlmd ago. (1) 

What makes you think .so? (1) » " ' * 

Well, the people aren't using cars. (1) They are in a 
■ wagon pulled by horses.' (1) And the man is dressed in 
an old fashion. . .in old-fashioned clothes. (1) - 
.That's a pretty good guess. <9) Let's see., (8) 
Julie will you read the f irsr paragraph in the box on 
page 204, please? (8) 



"Grandfatfe- nearly missed his train when an u . ' 

u . . . (2) ■ ; 

Julie, when we see 'a word we don't know, what isV the 
first thing we d®? (2) . * 

See if there are any prefixes or suffixes on '^t - Oh, 

take off the un. . .oh, (3)' unusual. (2) 

v ~ ^ — ^ 

"Grand'father nearly missed his train when an unusual 
famijly. k*ept him from crossing a bridge. (2) It was 
many years before the whale .story was told about that 
family." (2) . 
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Teacher: I don't think this is a whale story, Julie. ' ClO)' 

TlJ^'s a long o in whole . (2) Why is it a long o, 
Lisa? (2) 

Because ^^he final silent e. (2) -WhdopsI -.(2) 
whole story was told about the family." (2) 



Julie : 



Teacher: 

Mike: 
Teacher: 



Pause 
Tom: 

Teacher: 
Tom: 

Teacher: 
Tom: ^ 
Teacher: 
Tom: 

Teacher: 



"The 



Tom: 



What do you think^the unusual family could be? (1) 
Mike?^(l) ^ ' 
Indians? (i) 

That might stop Grandfather! (1 or 9) You'll find out 
as you read the stoiry. (8) Fight now, read silently to 
the first paragraph on page 206 to discover what this 
unusual family was and where the boy is taking the man 
in the wagon. (8) 
(4) 

What's this wo*rd? (2) . ' ' • 

l>Jhat sound does it begin with? (2) ^ 
r (2) 

What are the vowels? (3) ' 
jo and _u. (3) 

<^ 

What is on^ ou sound, Tom? (2) 
Ou like in ouch? (2) 

[or 10) What about another 



Yes, but not this time, 
ou sound? (2) 

Well, let's try the gh sound. (2) What is that? (2) 
f (2) 
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Teacher: Good, that's it. (9)' Now ti?V the word with what you 
know about the beginning and ending sounds and guesS at 
, the vowel sound. (2) ^ ^ 

Tom: ' Rowf (2) - 

, . i * . • - " ' 

Teacher: Now ,try reading the sentence without the word, but gu*ess 
by the meaning of the rest of the sentence what the word ' 
might be. (2) " ' 

Tom: "The rbad was very and stony there.- (2) Oh, 

rough . (2) 

Teacher:- That's gopd. (9) * , • * 

Lisa: Oh, this story is about skunks. (1) 

Giggle, giggle, giggle (11 or 1): ' 
Pause (4) 

Teacher: What was the unusua 1 family, Mary? ' (1) 
Mary: Skuhks I (1) 

Teacher: " Yes, (9) and who says they are skunks, George? (1) 
George: Patrick. (1) * - - 

Anne: No, it*s Grandfather. (1) 

Teacher: *George^ will you read the part that tells us who says 

they are skunks? ^(8) , 
George: " '.That can^t be a . . \'sai-d Patrick, shading his eyes 

with his hands." (2) 
Teacher: Does Patrick actually call theiif* skunks , George? (1) 
George:, No, I guess not. (1) 
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Anne : 



Teacher: 



George : 
Teacher : 
George: 
-Teacher : 
George : 
Teacher : 
Mary : 
Teacher : 
Anne : 
Teacher: 

Jul±e: 
Teacher: 

Lisa: 
Teacher : 



Here it is, Mrs. White, near the bottom ofpage 205. (8) 

ft P • 

'Sure enough, it's a mother skunk with five young ories, 

half grown,' said Grandfather." (-2) 

Good.' (9)* When Grandfather says, "Isn't he bold.'" To 
whom is h^ referring? (1) Pam? (1) 
, George? (1) 
•The skunk. (1) 
Yes, (9) and what did the skunk do that^was bold? (1) 
He came right out in the road. (1) 
Why do you think that was bold, George? (1) 
I don't know. (ij 

What is another word for bold ? (1) 
■ Daring ? (1) ' 

Good. (9) Any other word that means bold ? (1) ^ 
^ Brave? (1) . ' ' ^ 
Yes, very^goo(J. (9) What do we call these words that 
mean the sapie as another word? (1) 
Cinnamons ? (1) 
Almost the right word. (1 or 9) Can anyone remember 
the word? (1) . 
Synonym . (1) 

That's right. (9) Remember synonyms are words which have 

I 

the same or almost the same meaning . as atiother word. (1) 
^ow, can you give an antonym for bold ? George? (1) 
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George: 
Teacher: 
Mary : 
Teacher: 

George: 
Teacher : 



George: 
Teacher : 

I 

George : 
Teacher : 



Nina: 
Teacher : 



Julie: 



Teacher : 




(8) I 
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Afraid ? (1) 

Good. (9) Another antonym-f or bold ? (1) 
Shy. (1) . 

Very good. (9) And what is an antonym? (1) 
.George? (1) 
The opposite meaning. (1) 

Good. (9) Now, going back to the question , 

■ / ^ ■ ' 

Why was it bold of the skunks to come right out on the 

9 

rioad? (1) George? (1) 

They weren't afraid of people, I guess. (1) ^ • 
That's a pretty good assumption! (9)jj; What do wild 
animals usually do when they see people? (1) 
They stay hidden! (1) , ^ 

That's right.' (9) And where was Grandfather going, all 
dressed up,^ that he had to^^be^so careful not to tangle with 
skunks . (1) Nljna? (1) 

To make a speech to some teachers at a big meeting. (1) 
And why was Patrick so careful with his wagon? (1) 
Who can read the jpart that answers this question? (8) 
Julie? (8) 

On page 205, the ?irst paragraph. (8) ^'Patrick, 
^an ; . (2) , ' . _ ' 

What is the first thing you look for in a word you don't 
know? .(2) 
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Julie: ' 
Teacher^ 
Julie : 
Teacher: 
Julie: 



i 




Anne: 
Tea^iher : 



Pause 
Teacher: 

Mar5^: 



4 



George ; 



^Prefix of suffix. (3)- ^ 
Are there any? (3) ^ 
Yes, able . (3) , 

4 

And what do you have left? (3) 
Agree . . . agreeable . (2 oir 3) " Patrick , an 

V.' 

agreeable young Irish fellow/ had come for Grandfather, 
driving his very best pair of fast horses" . . . hit 
hitch . . ed . . . "hitched to his new light wagon. 
(2) . The wagon was the finest i^ the' toira." (2) 
Very good, Julie. (9) .1 like the you figured out 
hitched all by yourself. (9) The ed' ending has 3 
sounds, (2) What are they? »(2) Anne? '(2") 
Ed, d^, and 1. (2) • . , ' 

That's right. (9) We'll get^ some words spelled with the ' 

ed ending anjl ed, _t, and d^ sounds later," (8) Right 

noi let's read on to page 208 to see what Grandfather and ' 

Patrick did about the skunks. (8) 

(4) 

What did the mother and her, family do when Grandfather yelled 
at them? (1) will you read it for us please, Hary? (8) 
"The mofher turned her head toward him, and two of the 
young ones stopped playing, but the they showed signs'of 
thfnking his performance disagreeable." (2) 

Boy, they were bold.' ' (1) . ' . 
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Teacher : 



Yes, it seems so— (9)'^ but let's read on through page 
212 to. sfee what develops next'. (8) 

Why wouldn't^ the driver of the lumber *wagon throw stones 
at the animals? (1)1 To&?- (1). . ^ 



Tom: 



Laugh 

'George: 
/ ■ 



Teacher 
George? 



teacher; 



.Mary : 

Teacher: 

Several 
Students ; 

Teacher: 

Anne : 

Teacher: 



Because he didn't want his valuable furniture to 
sprayed. (1) 



1 



(1) 



Once my dog got sprayed and, wowl wa^ he a messi (1) ♦ 
, He couldn't come in the house for a month. ' (1) 
What did you do for ybur dog, George? (1) * ^ 
We got him clipped and washed b.ut he still smelled awful 
for a ^while. (1) 

You can understand, then, why no one waflted to disturb 

th^ slcunks. (1) Wh^ was the boy's tdea for moving 

the\ furniture tp Arlington? (1) Mary? (1) 

The>A could swap loads and turn around and go back the way 

they\came without evei? going near the 'skunks. (1) 

Yes. That was pretty clever, wasn^'t it? (1) 

What dad they use for a bridge? (1) 

An ironing board. (1) 

What did\ Grandfather leave behind in Patrick's wagon?. (1) 
His speec^ih. (1) 

Yes. (9)\ Wouldn't that bey^a shock! (1) Now, let's 
finish the. story and see how Grandfather makes out. (8) 
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